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Literature-based instructional strategies for
teaching reading comprehension and written language
skills were studied.

Evidence from the review of

literature indicates that trade books motivate students
to develop:

critical thinking, comprehension, expanded

vocabulary, knowledge of grammatical and literary
devices along with enrichment of written language
skills.

Children's literature has proved to be an

excellent vehicle for combining reading, writing and
literature.

Implications for literature-based

instruction are discussed.
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CHAPTER 1

BACKGROUND OF THE STUDY

Introduction

Children's literature is an invaluable resource
for the classroom.

Its ability to motivate students

while providing a strong "backdrop" for written
language and higher level comprehension instruction
cannot be ignored.

However, ways to utilize trade

books within the classroom needs continued
investigation.

statement of the Problem

According to Agresto (1989) the most important
task of teachers is to let children become involved
with great literature.

Most educators agree that trade

books are an excellent resource.

However, making the

transition to literature-based instruction from
traditional curriculum is sometimes difficult and time
consuming.

Teachers are accustomed to having access to

published lesson plans and a structured scope and
sequence of objectives, like those found in basal
programs.

Therefore, teachers may be reluctant to move

into curriculum that appears to lack structure and
1
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accountability for covering predetermined content.
Yet, a review of the literature establishes that
trade books dramatically enhance motivation, critical
thinking, and writing content.

By linking ideas about

literature-based instruction to specific books,
educators can be assured that this "new" curriculum
includes predetermined areas of instruction and can be
presented in a well-organized manner.

Providing a tool

which instructors can use to effectively utilize
literature fosters continued growth.

By addressing

both teachers' concerns and the need for literaturebased instruction, students will have a greater
opportunity for success.

Purpose of the study

The purpose of this study is to provide an "easy
to use" reference tool which has taken into
consideration current methods of literature-based
instruction.

These techniques have been applied to

specific books within the bibliography so that teachers
can put theory into practice with relative ease.

Importance of the study

It is of paramount importance that educators start
or continue to use literature within the classroom.

As
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suggested by Crafion (cited in Koeller, 1988), as
children converse about literature they are learning to
evaluate ideas, practice rational thinking, and revise
their view of the world.

Not exposing the learner to

the variety and richness of literature limits his/her
understanding.

Education must be concerned about

providing curriculum which contains substance.

The

addition of literature-based instruction will enhance
any school's program.
However, an abundance of bibliographies for
children's literature exists.

Yet they are generally

organized according to grade level, subject, or type of
literature.

Therefore, the project is designed to

provide an easy reference tool for using literature by
grouping short stories and selections according to the
skills the teacher may want to emphasize.

By

presenting information in this structured format,
educators will be able to quickly access materials and
make decisions about which pieces to include in their
lessons.

scope of the study

An annotated bibliography was developed for
children's literature in grades one through six.

Each
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citation includes information to help the teacher plan
efficient and effective lessons.

Limitations of the study

The annotated bibliography is limited to ten
sections.

These sections refer to a variety of reading

and written language skills often taught by elementary
teachers.

The major categories are:

- cause and effect
- characterization
- compare and contrast
- main idea and details
- plot development
point of view
- sequence
- setting
- vocabulary
- writing style and literary devices
Selections placed under each category of the
bibliography were taken from two lists:

Lawson (1990)

and Smith, Alexander, Lopez, and Merck (1986).

Entrees

on these lists were selected according to their ability
to meet six criteria:
within twenty minutes,

(1)
(2)

selection can be read
the piece is a concise and
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well-written example of, at least, one reading or
written language skill presented in the bibliography,
(3)

if read to the students the selection will hold

children's interest,

(4)

item is appropriate for at

least two elementary grade levels,

(5)

each of the ten

sections of the bibliography contains at least six
selections,

(6)

the total number of entrees does not

exceed 95.

Definition of Terms

Cause and Effect:

Analysis of how one event or

character influences another establishes the
relationship between cause and effect.
Characterization:

In developing characterizations,

authors contend with three elements:

credibility,

portrayal, and uniqueness (Cullinan, 1971).
Compare and contrast:

Identification of similar and

different traits forces children to "evaluate" a
piece of literature.

For example, students can

compare the character to themselves, analyze the
same story written by two different authors, etc.
Curriculum:

Materials used by a classroom teacher to

convey course's content.
Literature:

"Literature portrays life and mind in
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language and has three qualities:

substance,

sincerity, and memorable language" (Lundsteen,
1976, p. 181).

Main idea and details:

The main idea is what is

important within a passage.
or a concept.

It can be a sentence

Details support or give more

information about the main idea.
Plot development:
unfolds.

Plot development is how the story

Generally, plot consists of a sequence

of introduction, the development of a problem, the
solution to a problem, and a conclusion.
Point of view:
story.

Point of view is who is telling the

Books listed under this category are

written from one point of view or easily lend
themselves to being written from a different
perspective (e.g., told from person's point of
view and then students can rewrite story from the
animal's point of view.)
Sequence:

Sequence is an order of events, set of

instructions or details listed in a particular
order.
Setting:

Setting is where and when a story takes

place.
Vocabulary:

These are terms with which the student is
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unfamiliar.

Selections listed under this category

contain words which can be learned through syntax,
sentence context, or pictures.
Writing style and literary devices:

Writing style

refers to unique dialogue or dialect contained
within the piece.

Literary devices include

foreshadowing, flashbacks, and symbolism.

Summary

The major elements of this study are as follows:
Chapter Two provides a review of literature which
focuses on why educators should include trade books in
the curriculum, and how to use literature effectively.
Chapter Three documents the methodology of the
study.

The procedures used in the study are explained.

Chapter Four presents the project - an annotated
bibliography of children's literature.
Chapter Five contains a summary of the study, as
well as the conclusions and recommendations that were
developed as a logical outgrowth of the study.

CHAPTER 2

REVIEW OF THE LITERATURE

Introduction

"Great literature is great because it talks about
great things.

And our first task as teachers is not to

hide this truth, reduce it, or minimize it.

It is to

let the books we teach speak openly to our students"
(Agresto, 1989, p. 33).

Children's literature is an

invaluable resource for the classroom.
teaches more than reading.

Clearly it

critical thinking, grammar,

comprehension, vocabulary, and enrichment of writing
content are areas in which literature lends itself
easily for the motivation and instruction of students.

Why Use Literature?
Motivation

Its ability to motivate a child to learn is
probably the most convincing argument for using
children's literature.

Conversations about great books

" ... create enthusiasm as children teach themselves,
8
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feature the library, not basals, because the library
allows for never-ending involvement, ideas and
unanticipated pupil responses" (Koeller, 1988, p. 14).
Children become involved because books allow variety.
The choice to gain information, experience fantasy, and
feel believable emotions are all part of what makes
literature exciting.

Within this context, learning

elements of literature (e.g. character traits, plot,
and vocabulary) become "natural."

It is simply part of

the book - part of what they need to know in order to
understand what the author is trying to say.
end reading becomes the final reward.

In the

It becomes

enjoyment for the reader.

Critical Thinking and comprehension Skills

According to Taberski (1987), good fiction deals
with universal themes such as:
honesty.

friendship, fear, and

These themes evoke feelings from the reader

which causes him to care about what happens to the
characters.

Within fiction a problem must be solved by

some type of change in the main character.

Also, good

stories have a quality of wholeness or completed
action.
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With this as our description of good fiction, it
is easy to see that literature is not "watered down."
Its parts are interrelated to create a "whole" story.
Critical thinking skills can be taught using literature
because of its "substance."

For example, Koeller

(1988) purports that young children need schema,
actions, predictions, and feelings to begin to put
things together for themselves within their minds.
"Children who have a storehouse of books, poems, and
stories lavished upon them have a richer world with
vaster actions and connections to make" (Koeller, 1988,
p. 12) .

These "connections" can be made with young
children if teachers encourage them to voice and answer
their own questions during small group discussions
about books.

The students will lead themselves toward

higher level thinking as their ability, interest, and
self-confidence increases.

By giving children

literature, we give them something worth thinking about
(Koeller, 1988).
Felsenthal (1989) suggests students learn what
type of questions to ask for fiction and nonfiction
when developing critical thinking skills.

While

11
reading fiction, students ask themselves about
character, plot, and setting.

Nonfiction requires a

different type of evaluation.

Did the author use facts

or opinions?

Did he try to persuade or explain?

What

conclusions or generalizations can be drawn and what
ambiguities need to be explained?

Finally, what is the

author's purpose and point of view?

By using different

sets of questions for fiction and nonfiction, the
reader is able to focus his attention on important
concepts.

vocabulary
Reading to children helps them develop a richer
vocabulary.

Authors know children's listening

comprehension is more extensive than their reading and
speaking vocabularies.

Therefore, authors don't limit

their word choices because they expect pictures,
syntax, and sentence context to help young listeners
comprehend accurately (Stewig, 1985).

Grammar/Spelling
Lewis (1985) suggests spelling rules, punctuation,
capitalization, and other rules of grammar should also
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be taught within the context of literature.

It

provides a "natural" framework and a variety of genres
as examples.

Exposure, through reading, to the

conventions of English help the reader to become a
better writer.

Writing Content

Advocates of whole language unquestionably relate
literature to writing.

Kolczynski (1989) states:

Reading and writing,need to be viewed as
supportive and interactive processes whereby what
is learned from reading can be used when writing,
and what is learned by writing can foster an
appreciation of authorship and reading.

A good

program, therefore, is a well-planned, continuing
experience where children are read to by others
and are encouraged to read for themselves.

Such a

program not only guides them in developing
interest, knowledge, skills and appreciation
needed to enjoy literature, but opens up new
vistas for their own self-expression.

(p. 77)

Literature's influence on children's writing is
endless.

Author's format (e.g. table of contents,
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title, subheadings), elements of literature (e.g.
setting, plot, characterization, theme), types of
writing styles (e.g. dialects, dialogue), and structure
for specific genre all begin to "creep" into children's
writing as they experiment with their new knowledge.
Young writers become readers as they share their
compositions.

It is at this time that the role of

audience response becomes important.
the classroom are apparent.

"Implications for

Students should be

encouraged to write for the interest and enjoyment of
others" (Kolczynski, 1989, p. 85).

In addition

classmates gain an appreciation for the writing
process.

Steps for editing, content revision, and

final draft are well-rehearsed by their peers.
Good literature gives our students the best
examples of well-written compositions.

They are

exciting, informational, and an essential instructional
tool.
How to Use Literature

Reasons for using literature have been established,
but exactly what types of methods do teachers use?
This section will suggest ideas for reading
comprehension and written language instruction.
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Plot Development

Literature provides several types of structures
which can help students develop complete plots within
their own writing.

Utilization of repeated patterns,

parallel plot, or simple problem solution structure can
help novices experiment with plot construction.
Books such as May I Bring a Friend and The Napping
House use repeated phrases and paragraphs to establish
plot.

Once students have isolated the pattern, they

can use the format to produce well-written work which
is original yet similar to the published selection
(Meerson, 1988).
However, many pieces do not contain a repeated
pattern.

A method which can be used with a variety of

short stories is described by Stewig (1985).

He

suggests:
Many opportunities exist when we study the plot of a
story and extract the story structure, to serve as a
framework within which children can compose. This is
sometimes called parallel plot construction,

Read a

story to your group, and then help them think about
the sequence of action in the story.

The idea is to

life [sic] the level of abstraction, from the
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specific details in this particular story to a more
general organizational structure which children use
in making a story of their own.
The story structure in "The Gingerbread Boy" is
an example.

The particular detail is that an old

lady makes a gingerbread boy.

Lifted to the next

level of abstraction, the structural element is that
a person makes a food.

Continue with this process

until specific details of a story are gone, and what
remains is a plot skeleton on which children can
arrange the flesh of their own imaginative ideas.
(p.10)

Analyzing plot in this manner helps students
increase their understanding of the story while also
establishing a "fail safe" framework for a
well-structured composition.

Yet, as learners become

more familiar with the structure of short stories, they
will discover that authors often use a "problem and
solution" sequence to develop a well-written plot.

As

students begin to use this principle, their choices for
writing content may be broadened.

No longer will their

writing be structured by another author's work.

16
Instead, they may begin to write complete stories on
their own as they allow what they have learned to
"creep" into their own writing.

At this point,

learners will have "internalized" the meaning of simple
plot development and will be able to apply their
knowledge to the writing process.

Character
The grid presented by Ashby-Davis (1986) is designed
to engage students in inductive reasoning and formulate
generalizations about characters (cited in Commeyras,
1989).

Students begin by reading a novel or play and

then use a grid to record answers and interpretations
to six questions (See Figure A.).

The grid is an

ongoing record of the character's personality.

During

discussion, students can use this information to
support or reject their interpretations about a
character.

Unlike other tools reviewed by the author,

the grid outlines character from several different
sources within a text.

The character's statements,

actions, thoughts, and reactions from others allow the
reader to get a fuller perspective.

As students see

how authors develop a character throughout a story,

17

Figure A
Sample gr1cl on Tom Sawyer
Name of character lo be studied: - - - - - - - - - -

External clues

Student's interpretation

(1) Frequent kinds of statements made by this character
A.

a.

Fibs

A. "tOM

CoM Md"J s

~e+s

IJJO.j.

hi~

a. 'fon-. is con,{.\cAen~.

My summary of these interpretations of statements:

foM

i~

bold. and. do.rin~ .

(2) Frequent actions of the character

Misc.hie,"ou.!;
.J-\eroic.
B. -----"-'-~~
~~

A. IOM

A.

~ ~ ~-

likts

+o

fool a.rov..nJ.. ·

a. 'ToM isn~ Qfrnid. .

My summary of these interpretations of actions:

S9od deed~

1"om's

ar?. mort'!. il'l\po<-ftAn.t lhan his Misbeho.vior.

(3) Frequent ways of thinking by this character:
A.

~

e.

1-tt's op+imis·hc. .

schtt'VitS .

A.

1otvl fin.:is

Solution~.

e. 1om has

con.·fi"d.ence .

My summary of these interpretations of thought:

·"fo ~

is smo.rt.

(4) What do others frequently say to the character:

A.

Wbo.t ho.Y< vou. tJ.ont?

e. "This;

is fv.11 !

A.

'f'o~ is 1..01prtJic.-ll,.ble .

e.

lorn nas

3ood

ideas .

Summary of my interpretations of these statements:

1oM

is

ind.c.pu1d.~t it\ his adio~s .

(5) What do others do to this character:

A

e.

"fhe~

~·fl,IOd_

~ ~ M.

"'Th( ~ Ilow hi I ~d.

"fo,tt 'Iese/< ('C"f'k
e. --fo"' 3e1-s res_pec:f ·

A.

Summary of my interpretation:

"Tb~

j~fs

.fo

pe,oe{t.. or.e. 1/JO.Y or (lntT/-h~r.

(6) What do others say about the character:
A.

e.

fl!'S StiJ.bWrn ·

tk's bravt. .

A.

'forn d.oesn ~ g;'(e u.p.
nelp.s ~+hers

e. i°OW1

Summary of my interpretation:

1otti

isn'l all

geed: or a.If W, .

My final generalization concerning the personality of Tom Sawyer:

1ome:w¥: a 1;t w~oJUi int 1roub~
is

(Ashby-Davis, 1986, cited in Commeyrays, 1989, p. 705)

18
hopefully they will begin to include similar sources
for their character development.

As young writers

intertwine a character's actions, thought, and
statements, they make their character, thus story, more
believable.

Book conversations

Several articles stress the importance of "book
talks."

Both teacher and student directed conversation

establish critical elements in good literature.
Interestingly, as students recognize these features,
they begin to expect them in their own reading and
writing!

An excellent example of classroom application

comes from second grade teacher Sharon Taberski (1987).
Taberski's (1987) students had been working on
personal narratives and she now wanted them to make the
transition to writing fiction.

As the process started

she noticed the stories were unrealistic, fake.

To

help them she focused on five strategies for writing
good fiction.
The first area of concern was to help students
select topics they cared about.
was used as a resource.

Secondly, literature

Forty-five minutes a day
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students read and discussed fiction in groups of three.
Just as adult readers do, the children talked about the
author, characters and how the book made them feel.
Through plenty of experience the children began to know
what good literature looked and sounded like.
Next, during discussion, the teacher pointed out how
the main character of each story had changed or solved
his problem.

As part of the writing process, students

were then required to decide how their character might
change or solve a problem.
The fourth strategy emphasized that fiction should
be reality-based, or grounded in the writer's
experience.

To help students see the connection she

told them information about the authors which they were
reading.

Students then began to speculate how authors

used real life experiences.

Book jackets, dedications

and letters from authors became part of their
discussions.
The fifth topic was that research was part of
writing fiction.
examples.

Again, she used current authors as

Observations, going to the library, and

interviewing a knowledgeable source were all ways to
research a topic.
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As the year progressed, students' writing became
believable fiction.

Conversations about great books

were the catalyst for great writing and understanding
of literature.

Phases of Writing

Others have used literature with a slightly
different focus.

DeGroff (1989) suggests each phase of

writing can be associated with reading.

Steps such as

topic development, drafting, individual conferences,
revision, editing and publishing are generally thought
of as a writing process, but this author points out how
reading plays a roll in each step.
Individual topics can be generated as the child
recalls personal experiences stimulated through
reading.

As students begin to understand the author's

meaning, they also begin to grasp the organization and
genre of the piece.

Such understanding allows them to

draft stories which include meaning, plot, and purpose.
Literature discussions provide a model for what takes
place during conferences about their own writing.
Respondents' comments and questions may ask for
clarification but also respect the writers' ownership
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of the story.

Revision should be seen as a process

that takes place

in writing and reading.

During the

reading process students make predictions, but as they
read further items are re-evaluated to fit the events
of the story.

The same skill is utilized as students

make changes in what they have written.

In order to

publish, both student and adult authors need to edit.
As part of the editing process, word choice can be
examined.

Literature provides the example for how word

variety stimulates thought and holds the reader's
attention.

Publishing can come in many forms.

Letters, books, and posters are a few of the options.
Speculation of the format for specific literature
widens the child's knowledge of choices.

Once again,

reading and writing have been combined to facilitate
learning and instruction.

Writing Using a storybook

Children can write about books.

Adding a chapter,

becoming a character, rewriting the ending are all ways
to create excitement toward writing.

There are several

ideas for using books as a "springboard" to writing.
Although often overlooked, paraphrasing a story is a
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valuable activity for beginning writers (Stewig, 1985).
Listening, remembering details, sequencing and
restructuring vocabulary are all part of what a child
does when retelling/writing a story.
Stopping at a critical point within a story is the
"anticipatory set" students need to complete the R!Q:t.
The task demands that children take clues about
characters and setting from what has been read.

Using

these to write a convincing conclusion is a useful
composition challenge (Stewig, 1985).
An excellent activity for young writers is to
rewrite or change part of the story.

The structure is

still the same but perhaps the main character becomes a
different animal or changes from an animal to an
object/human being.
(Meerson, 1988).

Perhaps the setting is altered

No matter what the choice,

only one item is chosen and the story is rewritten
taking into account how that change would influence the
characters' reactions and events in the story.
Children's books are often told from the point of
view of an animal or inanimate object.

Encouraging

children to rewrite the story from a different point of
view is a profitable activity (Cooper, 1982).

Events

23

in the story would remain the same but how it is told
and what is said is altered according to who is telling
the story.
When teaching letter writing with literature,
students can write to an author or character.

To

extend this activity, students can pretend to be a
character in the book while writing a letter to another
character.
books.

Or, students can write to each other about

Descriptive recommendations telling why one

should read a specific book help students identify good
literature for themselves and others (Cooper 1982).
Books can also be used to compare and contract.
Students can compare similar experiences in real life
to events in a book.

Illustrated book advertisements,

written by students, would be a creative way for kids
to "evaluate" and compare literature.

Characters can

be compared and contrasted within one or several books
(Cooper, 1982).

Children can compare their own

personality traits to aspects of a character in
literature.

These are just a few suggestions which

utilize the concept of compare and contrast.
Completing the plot, paraphrasing, point of view,
changing an element, letter writing and compare/
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contrast are a few ways books can inspire writers.
These activities may be elaborate or simple.

Teacher

preference, time constraints, and student need will
determine the content of each lesson.

Genre Lend Themselves to specific Types of Writing

Certain types of books easily lend themselves to
specific writing lessons.

Stewig (1985) suggests a

technique using an alphabet storybook with older
students.

Some alphabet books contain a sequential

story line (e.g. Wanda Gay's ABC Bunny and Apricot ABC
by Miska Miles).

After reading and discussing such

books, students should understand how each object of
the alphabet is brought into the theme of the story.
Students may enjoy sharing their creations with younger
readers!
Stewig (1986) also recommends a technique for using
wordless books.

Younger readers can dictate stories

using the pictures to sequence and structure their
ideas.

Older students can write "the story" for the

picture book and share them with a younger audience.
Alphabet books can teach sequencing and theming
while wordless books help develop stories which contain
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related elements such as character, plot and setting.
Both are creative and easy.

Genre as Examples of Writing

Obviously, all literature exemplifies writing,
however, some forms of writing can be taught simply
by letting students see these examples.

Plenty of

models exist for letter and journal writing within
children's literature (Meerson, 1988).

Example

literature should also be used when writing plays or
poems, so students can see the format.
Literary devices such as description, flashbacks,
foreshadowing and symbolism should also be taught with
examples (Meerson 1988).

Conclusion

As the use of literature becomes more widespread,
the necessity of literature-based instruction and
effective teaching methods becomes paramount.

Ideas in

the areas of plot development, character traits, "book
talks," and several writing concepts establish a
starting point for teachers who are combining
literature, reading, and writing.

CHAPTER 3

METHODOLOGY

Purpose

The purpose of this project was to provide an
"easy to use" reference tool for teachers who want to
incorporate children's literature into the curriculum.
The project was designed to produce an annotated
bibliography which includes a variety of selections.
Entrees were compiled and organized according to
specific comprehension and written language skills.

Procedures

Before any books were selected for the
bibliography, a review of the literature examining how
to effectively use trade books was completed.

Ideas

revealed in the research, which related to specific
genres, comprehension, or writing skills, were included
in the bibliography.
The project author reviewed 200 books from two
selected lists:

Lawson (1990) and Smith et al.(1986).

From these books 95 entrees were placed on the
annotated bibliography.
to six criteria:

(1)

Items were selected according
selection can be read within
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twenty minutes,

(2)

the piece is a concise and well-

written example of a particular reading or written
language skill,

(3)

if read orally the selection will

hold student interest,

(4)item is appropriate for at

least two elementary grade levels,

(5)

each of the ten

sections of the bibliography contain at least six
selections,

(6)

the total number of entrees does not

exceed 95.

Bibliography Design

The bibliography groups selections according to
reading comprehension and written language skills.

If

a selection lends itself to teaching several skills, it
is listed under each skill.

The major categories are:

- cause and effect
- characterization
- compare and contrast
- main idea and details
- plot development
point of view
- sequence
- setting
- vocabulary
- writing style and literary devices
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Short stories and selections placed in each of
these categories contain several items of information.
Personal observation of teachers' needs was the basis
for what information was noted under each citation in
the bibliography.

components of the Bibliography
Citation

Appropriate information listed in APA style.

Approximate oral Reading Time

This is the amount of time it takes to read the
selection out loud and show the pictures.

It does not

include time for explaining concepts, or group
questions.

Type of Literature

Selections are labeled with one of the following
descriptors:

action adventure, biography, fantasy,

fairy tale, folklore, legend, non-fiction, picture book
fiction, poetry, or realistic fiction.

Appropriate Grade Level

Grade levels were determined by personal observation
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and suspected age-appropriate interest in the
selection.
readability.

They do not relate to grade level
If the piece is appropriate for several

grade levels, the writing portion of certain lessons
may be too difficult for primary age students.

The

grade level recommendations refer to the book.
Teachers will need to use professional judgment to
determine which portions of the lesson would be
appropriate for their class.

Each selection must be

applicable for more than one elementary grade level.

Topic
The topic is a sentence or phrase explaining the
subject of the selection.

Project Author•s Comments
This section may include many different types of
information.

Description of illustrations, additional

skills the teacher may want to include in the lesson,
and suggestions for appropriate use of the lesson are
items often mentioned under this heading.

Lesson Ideas
Activities which directly relate to the piece are
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described in this section.

Where appropriate, a brief

summary of the selection may be included to enhance the
lesson's directions.

Specific ideas mentioned in the

review of literature chapter of the project are applied
to specific books under this area of the annotated
citation.

cross Reference
Selections which appear in more than one category of
the bibliography include a cross reference.

Where the

additional citations, of the same piece, can be located
are listed under this heading.

Implementation

The annotated bibliography will be included in the
curriculum of a summer class titled "Writing as a
Process" taught by Barbara Lawson, a local teacher in
the Federal Way School District.

Members of her class

and the project author will be implementing the lessons
suggested in the bibliography during the
year.

1

91- 1 92 school

CHAPTER 4
THE PROJECT:

AN ANNOTATED BIBLIOGRAPHY

cause and Effect
Aardema, v. (1975). Why mosquitoes buzz in people's ears.
New York: The Dial Press.
oral Reading Time:

15 min.

Type of Literature:

folklore

Appropriate Grade Level:

1-4

Topic: One mosquito caused a chain reaction of fear among
the forest animals.
Project Author•s comments:

Introductory lesson

Lesson Ideas: After reading the story, discuss how one
event (the mosquito saying nonsense to the iguana) started a
panicked reaction among the animals.
In this case, one
animal caused several "effects."
Cross Reference:

sequence

Brown, M. (1979). Arthur•s eyes. New York: Little, Brown and
company.
oral Reading Time:
Type of Literature:

3 min.
picture book fiction

Appropriate Grade Level:
Topic:

K-5

Arthur's adjustment to wearing glasses

Project Author•s Comments: This lesson can be used to
review or extend students' understanding of cause and
effect. Selection is appropriate for inclusion in a selfesteem unit.
Lesson Ideas: Using the selection as a source, have
students fill out the following table. This is a completed
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chart. For student use the instructor will need to leave
certain sections blank. For example, on the first line one
could delete the cause, and on the second line the effect
might be removed from the master. The process of filling
out the chart will help learners focus on cause and effect
relationships.
Action

Cause

Effect

***********************************************************

headache
friend reads problems
can't make baskets

can't see

purchased glasses

***********************************************************

wore glasses to school

doctor told
him he needed
glasses

kids laughed at
him

************************************************************

Arthur felt awful and
didn't' fit into his
family

kids laughed
at him

Arthur decides to
lose his glasses

************************************************************

Arthur put his glasses
in his shirt pocket

to lose them

mom found them in
the wash and
returned them

************************************************************

hid glasses in lunch
box

embarrassed

can't find bathroom
had to count the
doors along the way

************************************************************

walked into the girls'
bathroom

can't see the
signs on the
doors

girls scream and
Arthur has to go to
the principal's
office

************************************************************

teacher put on his own
glasses

to show Arthur
how to keep
glasses in his
pocket

Arthur started
wearing his glasses

************************************************************

made 10 baskets
perfect score in math

Arthur wore
his glasses

kids want Arthur on
the basketball team

************************************************************

Francine wore glasses
for the photograph

Arthur was a
good example

she looked
beautiful

************************************************************

33

DePaola, T. A. (1975). strega Nona. Englewood Cliffs, NJ:
Prentice-Hall.
Oral Reading Time:
Type of Literature:

9 min.
folklore

Appropriate Grade Level:

1-4

Topic: A magic pasta pot overflows and the town's people
must deal with the results.
Project Author•s Comments: This is an introductory lesson
which uses the plot as an example of cause and effect.
Lesson Ideas: This story is a prime example of how one bad
decision can create a string of unfortunate events. While
reading the story orally, allow students to predict logical
outcomes at turning points within the plot. There are four
major turning points: Anthony touches the pot, the pot
won't stop making pasta, the witch returns, and Anthony must
receive a fair punishment. All logical answers are
acceptable as long as they are based on information
presented within the book.
Dowell, R. I. (1987). I'm thinking I'm sinking. Move over
Mother Goose finger plays, action verses and funny
rhymes (p. 21). Mt. Rainier, MD: Gryphon House.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

K-3

Topic: A fish doesn't know that he is a fish and is worried
about being underwater.
Project Author•s Comments: The poem includes a list of
actions which correspond with specific lines of the poem. A
group of students could be making the appropriate gestures
as the narrator reads. This is a quick and easy lesson
which reviews cause and effect.

Lesson Ideas: The main character, a fish, doesn't know that
he is a fish. While sinking to the bottom of the fish bowl
he is concerned about drowning. However, another member of
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the bowl informs him of his true identity. The poem ends
with the main character saying, "I'm glib-glub-glub-glad!"
By simply reading the poem the students should be able to
understand what caused the fish to be worried, and what
effect that had on him.
Grimm, J. , Grimm, w. (Illustrations 1968). The Bremen town
musicians. New York: McGraw-Hill.

7 min.

oral Reading Time:
Type of Literature:

folklore

Appropriate Grade Level:

1-4

Topic: Animals leave their masters and on their way come
across some thieves. The animals scare the robbers and stay
in the deserted house.
Project Author•s Comments: The teacher may also want to
teach quotes using this book as an example.
Lesson Idea: This story contains several examples of cause
and effect. As each animal joins the group (effect), he
tells why he is leaving his master (cause). Then the
animals come upon a house and decide they would like warmth
and comfort. However, there are thieves in the house so the
animals begin to sing loudly (cause). The thieves are
surprised by the sound and frantically scatter into the
woods (effect). When the criminals try to return to the
cottage, the animals attack (cause), and as a result the
thieves believe the house is possessed (effect). By reading
and discussing the story, students will have several
examples of cause and effect.
Cross Reference:
Oakley, G.
Books.

vocabulary

(1972). The church mouse. New York: Aladdin

Oral Reading Time:
Type of Literature:

20 min.
picture book fiction

Appropriate Grade Level:

5-6
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Topic: how the mice earned the right to live in the church
for the next fifty years
Project Author•s Comments: Detailed pictures depict each
event. This lesson can be used to introduce or review cause
and effect. Several terms will need to be explained before,
during, or after reading the selection, further information
can be found in the vocabulary section of the bibliography.
Lesson Ideas: The plot contains three major cause and
effect relationships.
First, Arthur, the original mouse
living in the church, became very depressed because he was
lonely. Therefore, the parson agreed to let hundreds of
mice move into the church (effect). However, during a
Sunday morning service the church cat was dreaming and awoke
to find himself chasing all of the mice and disturbing the
congregation (cause). Not surprisingly, the members
insisted that the mice vacate the premises (effect).
However, on the eve of their departure the mice caught a
thief trying to steal the church's precious candlestick
holders (cause). The members of the church were so thankful
for what the mice had done that they agreed to let them live
in the church for the next fifty years (effect). By using
this book as an example, students will understand how cause
and effect relationship can form a detailed plot.
Cross Reference:

vocabulary

Silverstein, s. (1974). Benjamin Bunn. Where the sidewalk
ends (p. 104). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

K-6

Topic: Humorous poem about the results of not being able to
take off your clothing.
Project Author•s comments: Along with this piece, include
other poems involving cause and effect to supplement lesson.
Poems listed in this section of the bibliography will be
helpful. This poem is ideal for introducing the concept of
events having natural, yet funny, results.
·
Lesson Ideas:

Read the poem and ask students to recall the
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various results of being unable to take off clothing.
Silverstein mentions the inability to go to the bathroom or
take a bath. He also notes that one wouldn't get a tan.
students can add to this poem by brainstorming additional
logical outcomes.
Silverstein, s. (1974). Pancake. Where the sidewalk ends
(p.34). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

K-6

Topic: Terrible Theresa wants to eat a pancake from the
middle of the stack.
Project Author•s Comments: Along with this piece, include
other poems involving cause and effect to supplement lesson.
Poems listed in this section of the bibliography will be
helpful. This poem is ideal for introducing the concept of
events having natural or logical results.
Lesson Ideas: Read the poem and then ask students to
predict what will happen when Theresa pulls a pancake out of
the middle of the stack. Silverstein's poem does not
address this issue, so students will be composing original
pieces which could be added onto his poem. The goal of this
lesson is for students to creatively state what would
logically happen next. Describing what they would see,
hear, taste, feel, and smell will make the verses
interesting.
Silverstein, s. (1974). The crocodile's toothache. Where the
sidewalk ends (pp. 66-67). New York: Harper and Roe.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

K-6

The dentist kept hurting the crocodile, so the
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crocodile swallowed the dentist.

Project Author•s comments: The humorous nature of this poem
makes it a "ringer" as an anticipatory set. Along with this
piece, include other poems involving cause and effect to
supplement lesson. Poems listed in this section of the
bibliography will be helpful.
Lesson Ideas: As an anticipatory set for learning more
about cause and effect, read this delightful poem. Then,
ask students to tell what happened to the dentist (effect)
and explain why it happened (cause).
Silverstein, s. (1974). With his mouth full of food. Where
the sidewalk ends (pp. 128). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

1-6

Topic: A child who keeps talking with his mouth full gets
it glued shut.
Project Author•s Comments: The humorous nature of this poem
makes it an "attention getter" as an anticipatory set.
Along with this piece, include other poems involving cause
and effect to supplement lesson. Poems listed in this
section of the bibliography will be helpful.
Lesson Ideas: As an anticipatory set for learning more
about cause and effect, read this delightful poem. Then,
ask students to tell what happened to the boy (effect) and
explain why it happened (cause).
Thaler, M. (1989). The teacher from the black lagoon. New
York: Scholastic.
oral Reading Time:
Type of Literature:

2 min.
picture book fiction

Appropriate Grade Level:

K-6
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Topic: A student's fear of what his new teacher is like
causes him to have a terrible dream.
Project Author•s Comments:
the first day of school.

This is a great book to read on

Lesson Ideas: Mrs. Green, an elementary teacher, has the
reputation of being a real monster. A series of unique
events takes place in this new classroom. Freddie throws a
spitball (cause) and quickly becomes a pile of ashes as the
big green teacher uses her fire breathing skills to
disintegrate him (effect). Next, Eric's response to this
event is overheard by the teacher as he says, "Talk about
bad breath" (cause). The instructor responds by unscrewing
Eric's head and placing it on the globe stand. Another
humorous event is when the teacher gives the homework
assignment. She assigns math pages 1 to 200. In response a
distraught child comments, "But we haven't had fractions
yet!" (cause). The teacher simply gobbles up half of him
and says, "There you go, now you know about fractions. This
is half a boy." The piece contains several of these
extraordinary cause and effect relationships. After reading
the selection, let students identify the cause and effect of
each event. As a writing activity, suggest that learners
write their own fictional version of the first day of
school. The day may be seen as either positive or negative.
However, each event must have a cause and effect
relationship. Here are a few ideas to get them started:
1.

The teacher gives you extra time at recess because
you brought her a huge bunch of flowers.

2.

You forgot your pencils, so the teacher makes you
do all of your work in front of the class at the
chalkboard.

3.

You keep talking while the teacher is giving
directions, so she uses super glue and stitches
to permanently lock your mouth shut.

4.

You miss the bus at the end of school, so the
teacher makes you stay up all night doing tons of
homework.

39

5.

You clean all the desks, including the teacher's,
so the school decides that you don't need to attend
the fifth grade.

van Allsburg, c.

(1981). Jumanji. Boston: Boughton Mifflin.

oral Reading Time:

20 min.

Type of Literature:

fantasy

Appropriate Grade Level:

4-6

Topic: Children are playing a magical board game in which
jungle animals become real.
Project Author•s comments: Wonderful pictures portray
emotion. This is a student favorite. Jumanji is an
excellent book to read orally.
Lesson Ideas: During the course of a magical board game,
the players experience a sequence of odd events. Each time
a player lands on a square of the board game, whatever is
written in that square actually happens. The game starts by
having a live lion appear on top of the piano, and finishes
with a snake on the fireplace mantel, monkeys on the couch,
and an erupting volcano. The cause of each of these events
is the magic of the game, but the effects are unique and
disastrous.
As each player, within the story, lands on a new
square, pause and allow the children to predict what will
happen next. students may want to go into elaborate detail
about what they foresee. Who knows, the class may create a
second version of Jumanji!
Cross Reference:

plot development, sequence

Wood, A. (1988). Elbert•s bad word. Orlando: Harcourt Brace
Jovanovich.
Oral Reading Time:
Type of Literature:

4 min.
fantasy

Appropriate Grade Level:

K-6
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Topic: Elbert swears in front of a large sophisticated
gathering, and from that point on the word plagues him.
Project Author•s Comments: There is an entertaining cause
and effect relationship between Elbert and his "bad word."
This lesson can be used to review cause and effect. The
book contains outstanding pictures which portray Elbert's
troubles.
Lesson Ideas: At an elegant party Elbert literally picked
up a word he hadn't heard before. The word was small and in
the shape of a cloud. However, when Elbert's aunt sang
opera, the word shrank and hid in his mouth. Unfortunately,
when a heavy mallet landed on Elbert's toe "the bad word"
sprang out of his mouth and became a big, ugly monster.
Everyone was shocked. As Elbert was forced to rinse out
his mouth with soap, the word, now about the size of a rat,
perched itself on Elbert's shoulder while staring at him in
the mirror's reflection. This humorous relationship
continues throughout the piece. The word changes shape
(effect) as events within Elbert's life continue (cause).
This is an interesting example of cause and effect.
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Characterization
Dragonwagon, c. (1983). I hate my brother. New York: The
Trumpet Club.
Oral Reading Time:
Type of Literature:

15 min.
realistic fiction

Appropriate Grade Level:
Topic:

K-6

sibling rivalry

Project Author's Comments: Humorously, this work uses
realistic dialogue to explore sibling rivalry.
Ideally,
instruction on the correct use of quotation marks would also
be incorporated into the content of the lesson. This is an
advanced lesson which combines characterization and point of
view.
Lesson Ideas: Readers are · drawn into the little sister's
dilemma as realistic dialogue keeps the plot moving. She
vividly describes her brother and all the awful ways he
tries to tease her. She even goes on to mention that he
sometimes "pretends" to be nice. The selection is told from
the younger sister's point of view. After reading the
selection, briefly discuss what character traits big brother
displays to his sister.
Then, let older students rewrite the piece from the
brother's point of view. All events within the story should
remain the same, but the boy's perception of each
discussion/event will be documented in "his" wording. To
bring character traits into the students' writing, the boy's
recollections should also include editorial remarks about
his sister. For example, he might mention:
"My sister is
so gullible, she actually believed I put frogs in the
frosting.", "She is always tattling on me. She doesn't know
how to take a joke.", "I have a great time bugging my
sister, she gets mad so easily."
After students have completed their stories, let them
share within small groups. To bring closure to the lesson,
each group should compile a list of character traits
associated with the sister. Students will need to use what
they have written in the retold version of I Hate my Brother
to justify how the younger sibling "earned" these qualities.
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This lesson utilizes point of view, characterization, and
dialogue to create humorous stories about typical events
within a family.
Cross Reference:

point of view, writing style and literary

devices
Freeman, D.

(1968). Corduroy. New York: Viking Press.

4 min.

oral Reading Time:
Type of Literature:

picture book fiction

Appropriate Grade Level:
Topic:

K-2

friendship

Project Author•s Comments:

Students must make inferences to

determine character traits.
Lesson Ideas: The adventures of the bear help the reader
discover more about Corduroy's personality. For example,
since the bear is sad when the girl doesn't buy him, the
reader could imply that the bear is lonely or bored. After
he finds out he is missing a button, he begins searching for
it. This suggests that Corduroy is conscientious and
concerned about his "looks." When he accidentally steps on
the escalator, he doesn't know what it is and hopes that it
is a mountain. Since he didn't appear to be afraid of the
escalator, one could suggest that the bear is: brave,
adventuresome, and curious. As the discussion continues the
learners may be able to make more inferences based upon the
bear's reactions and activities.
A follow up activity could be a writing assignment
using another stuffed animal from the same toy store.
However, this animal should have opposite reactions to the
same events. For example, when rabbit stepped on the
escalator he quickly jumped off and quietly scampered back
to his display shelf. This suggests that rabbit is: shy,
fearful of new things, and ' timid.
Cross Reference:
Kellogg,

setting

s. (1984). Paul Bunyan. New York: Mulberry Books.
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oral Reading Time:
Type of Literature:

7 min.
folklore

Appropriate Grade Level:
Topic:

K-4

Paul Bunyan's adventure across the United States

Project Author•s Comments: Fabulous detailed pictures
portray each event. This lesson is in the middle range of
difficulty.
Lesson Ideas: After reading the selection, cooperative
learning groups should brainstorm character traits of Paul
Bunyan. However, each item must be substantiated by events
within the story . . Here are a few examples:
fast
raced with the deer
caring
rescued Babe from the snow
independent
left Maine to travel west
intelligent
put logging camp buildings on wheels so they could
be hauled from one area to the next
imperfect
dropped axe and created the Grand Canyon
patient
waited several years for the snow storm to subside
clever
made a pair of green sunglasses to trick Babe into
thinking the snow had melted, and they were in a
field of grass
Mayer, M. (1968). There•s a nightmare in my closet. New
York: Dial Press.
oral Reading Time:

1 min.
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Type of Literature:

fantasy

Appropriate Grade Level:
Topic:

K-5

how a little boy "befriends" his nightmare

Project Author•s Comments:

This is an easy lesson, yet it

is at the advanced level.
After reading the selection, challenge
students to think of as many personality traits as they can.
Next to each sentence in the piece, students should list
appropriate traits. Here's what they might discover:
Lesson Ideas:

"There used to be a nightmare in my closet." - wiser,
smarter
"Before going to sleep. I always closed the door." careful, predictable, worried
"I was even afraid to turn around and look." - timid,
scared, shy, concerned, imaginative
"When I was safe in bed. I'd peek ... sometimes. 11
afraid, nervous

-

curious,

"One night I decided to get rid of my nightmare once and for
all." - older, brave,confrontational, strong
"As soon as the room was dark. I heard him creeping toward
me." - perceptive, fearful
"Quickly I turned the light on and caught him sitting at the
foot of my bed." - tricky, clever, full of wit
"'Go away. Ni ghtmare. or I'll shoot you,' I said." - bold,
feisty, terrified, violent
"I shot him anyway." - unforgiving, insincere, sporty, likes
a challenge
"I was mad ... but not too mad." - surprised, accepting
"'Nightmare. be quiet or you'll wake Mommy and Daddy,' I
said." - respectful, obeys parents

45

"He wouldn't stop crying so I took him by the hand and
tucked him into bed and closed the closet door." supportive, loving, nurturing, safe
"I suppose there's another nightmare in my closet, but my
bed's not big enough for three." - practical, loyal,
friendly, secure
This activity can "reach" both average and gifted students
with little modification. For most students, stipulate that
the entrees associated with each sentence can be repeated if
they are appropriate for more than one sentence. However,
for those who need a challenge, require that they do not
repeat any words throughout the whole activity. The project
author's example doesn't repeat any terms.
Sadison, D.,, Oxtoby, D.
York: Barron.
Oral Reading Time:
Type of Literature:

20 min.
poetry

Appropriate Grade Level:
Topic:

(1986). once upon a Christmas. New

2-6

Santa Claus and his good nature

Project Author•s Comments: Colorful pictures portray each
unexpected event which happens to Santa on Christmas Eve.
The instructor may also want to teach rhyming using this
poem. In certain verses, the last word in every other line
rhymes.
Lesson Ideas: This piece examines Santa's character as he
responds to each unfortunate event during Christmas Eve.
Santa uses his sense of humor, wit, and good charm to deal
with: customs agent, a parking ticket, getting lost, and a
broken down sleigh. As the story unfolds, students may want
to list what they have learned about Santa after each event.
It is important that students substantiate their ideas with
what Santa did or said within the story.
As a follow up activity, students choose someone they
are close to and admire who is still living. Next, they
list the character traits which that person exhibits. For
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the older students, this complimentary list may also include
a description of a specific time or event in which the
honored person displayed their noted attributes.
If this
activity is done during the holidays, the class may want to
give their written piece to the admired person as a gift.
Shute, L. (1988). Clever Tom and the leprechaun. New York:
Scholastic.
oral Reading Time:
Type of Literature:

5 min.
fairy tale

Appropriate Grade Level:
Topic:

K-6

The leprechaun uses his wit to outsmart farmer Tom.

Project Author's Comments: This lesson may be used to
review the concept of character development and persuasive
writing.
Lesson Ideas: The unfriendly relationship between Tom and
the leprechaun reveals some interesting traits about each
character. After students have read the selection, let them
work in groups of eight to prepare their "court case."
To introduce this activity, suggest to the students
that since this story was written there have been further
developments and Tom is trying to sue the leprechaun for
tricking him out of the gold he was owed. Therefore, both
sides are researching the case and they are coming up with
some interesting details about both parties.
Each group will be divided in half, one side the
leprechaun's defense, and the other prosecutors supporting
Tom. Both sides will need four people to play different
characters. The defense will need two lawyers, one for
questioning and the other for the summation. They will also
need someone to play the leprechaun. The fourth individual
is a character witness for the defense.
The prosecution will also need two lawyers for the
questioning and summation of the hearing. Of course, Tom
and an appropriate character witness will need to be part of
this group.
To prepare for the case, students should work together
to find several reasons which support their client's

47

actions. The defense might suggest that the leprechaun
wasn't trying to be mean; he was just following tradition.
After all, a leprechaun isn't supposed to hand over his pot
of gold. Secondly, he is an honest man. He told Tom that
he would leave the red garter on the bush which was near the
gold. He kept his word. Just because he tied red garters
on all the other plants doesn't make him a bad man. As a
matter of fact, it shows that he is resourceful and wise.
However, the prosecution might argue that Tom did indeed
catch the leprechaun and, according to tradition, is
entitled to his reward. Secondly, Tom is a very persistent
and hopeful man. As you might recall, he spent all night
digging up the field of bushes where the gold was located.
The court must recognize his good faith efforts and not
allow leprechauns who cheat and steal to "get the better of"
hard working citizens. This is just the beginning of what
students might come up with to convince the jury.
Each side will also need to prepare the dialogue
between the lawyer and character witness. During this part
of the hearing, the goal is to make the jury see the strong
and admired qualities of the client.
Once the case has been prepared, it can be heard.
Members of the classroom who are not in the group of eight
will serve as the jury and judge.
Silverstein, s. (1974). Sick. Where the sidewalk ends
(pp. 58-59). New York: Harper and Roe.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

1-6

Topic: A child thinks up a multitude of sicknesses to get
out of going to school. However, when he finds out it is
Saturday, he quickly becomes well.
Project Author•s Comments: Along with this piece, include
other poems about character traits to supplement the lesson.
Poems listed in this section of the bibliography will be
helpful. This piece can be used to introduce, review, or
extend the learners' understanding of characterization. The
poem has a surprise ending.
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Lesson Ideas: Read the poem, and let students identify what
character traits it describes. For this selection students
may suggest: imaginative, untruthful, exaggerative, etc.
As students give their responses, ask them to tell how they
"came up" with each answer. Students may challenge
another's response if they can tell why they think it is
incorrect. At this point, don't "rescue" the group; let
them decide if the answer is acceptable. Allowing students
to converse and question one another about literature
develops higher level thinking skills and a greater
understanding of how to comprehend (Koeller, 1988; Taberski,
1987). This activity can be used to introduce, review, or
extend students' recognition and comprehension of character
traits.
Silverstein, s. (1974). smart. Where the sidewalk ends
(p. 35). New York: Harper and Roe.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

2-6

Topic: A child thinks he is getting a "good deal" when he
exchanges his money. However, he may be getting a larger
number of coins, but they are actually worth less.
Project Author•s Comments: ·Along with this piece, include
other poems about character traits to supplement lesson.
Poems listed in this section of the bibliography will be
helpful. This piece can be used to introduce, review, or
extend the learners' understanding of characterization. The
poem has a cute ending; the boy thinks his father is proud
of his resourceful coin exchange.
Lesson Ideas: Read the poem, and let students identify what
character traits · it describes. For this poem students may
suggest: innocence, ignorance, stupidity, etc. As students
give their responses, ask them to tell how they "came up"
with each answer. students may challenge another's response
if they can tell why they think it is incorrect. At this
point, don't "rescue" the group; let them decide if the
answer is acceptable. Allowing students to converse and
question one another about literature develops higher level

49

thinking skills and a greater understanding of how to
comprehend (Koeller, 1988; Taberski, 1987). This activity
can be used to introduce, review, or extend students'
recognition and comprehension of character traits.
Turkle, B.

(1981). Do not open. Nev York: E. P. Dutton.

oral Reading Time:
Type of Literature:

8 min.
fairy tale

Appropriate Grade Level:

2-5

Topic: An elderly lady outsmarts an evil fairy which pops
out of a bottle.
Project Author's Comments: Book contains colorful pictures.
This is an advanced lesson on characterization.
Lesson Ideas: Miss Moody is the main character in this
piece. She exhibits several character traits through her
words, actions, and personality. The grid presented by
Ashby-Davis (cited in Commeyras, 1989) is ideal for this
short story.
Introducing this grid with a shorter story, as
opposed to a longer novel, will help students quickly learn
how authors develop complex and believable characters.
The grid asks students to take information from several
sources in the story. Students may answer the six questions
in the following manor:
External clues

Student's interpretation

1. Frequent kinds of
statements made by the
character
A. She makes calming
statements.
B. She makes statements
which ask about others.

A. Miss Moody isn't
afraid.
B. She cares about others.

2. Frequent actions of the
character
A.

She hunts for treasures

A.

She is resourceful.

50

on the beach.
B. She takes care of her
home and cat.

B.

She is kindhearted.

3. Frequent ways of
thinking by the character

A. She is not afraid or
worried.
B. She loves living on the
stormy beach.

A. She is confident.
B. She is brave.

4. What others frequently
say to the character
A. Why aren't you afraid
of me?
B. Too bad you didn't make
a wish.

A. She tackles new
situations calmly.
B. Miss Moody is not
concerned about material
wealth.

s. What others do to this
character
A.
Evil fairy is surprised
by her lack of fear.
B. Evil fairy tries to
scare her.

A. She doesn't let others
control her emotions and
reactions.
B. She uses her wits to
kill the fairy.

6. What others say about
the character
A. She isn't afraid.
B. Only the evil fairy
talks to her.

A. She is strong.
B. She likes to live
alone.

After filling out the grid, students can summarize
their thoughts in writing or discussion. This activity
forces students to analyze character development and utilize
higher level thinking skills.
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Viorst, J. (1981). Harvey. If I were in charge of the world
(p. 12). Kingsport, TN: Atheneum.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

1-6

Topic: Poem describes a best friend and gives examples of
how they help one another.
Project Author•s comments: Introductory lesson on
characterization. This is an excellent lesson for building
self-esteem.
Lesson Ideas: The poem is a quick and easy example of
characterization. The author uses examples to describe
Harvey's helpful personality. It emphasizes that a best
friend knows a lot about you. Students may write a poem
about their best friend. The poem should include: details
that your best friend know~ about you, any unique qualities
he/she "puts up with," and activities you do together which
remind you of the things you admire the most in your friend.
The poem should end with a statement about your loyalty to
this special person. If students have chosen a friend
within class, they may exchange their poems. Both the
author and reader will be.proud of what is written.
Viorst, J. (1981). Stanley the fierce. If I were in charge
of the world (p.11). Kingsport, TN: Atheneum.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

1-6

Poem uses descriptive words to describe Stanley.

Project Author•s Comments: Introductory lesson on
characterization. The instructor may also want to teach how
to add descriptive words to one's writing.
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Lesson Ideas: The poem is a quick and easy example of
characterization. The author uses descriptive words to tell
what Stanley looks like. students may write a poem of their
own using an original character, or by researching a
character in one of the novels they have read. For example,
an interesting poem could be written about Pippi
Longstocking.
Viorst, J. (1981). Who•s who. If I were in charge of the
world (p. 14). Kingsport, TN: Atheneum.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

1-6

Topic: Poem describes several members of the class using
positive comments.
Project Author•s Comments: Introductory lesson. The piece
is excellent for fostering class unity and self-esteem.
Lesson Ideas: Ask students to look around the room, and try
to think of one good thing about each person in the class.
If a student isn't well known by someone the . thinker/writer
may comment on that person's appearance or clothing.
However, in most cases the students should be able to come
up with positive comments which relate to an individual's
interests, abilities or personality. After the students
have taken a few minutes to think about the others in the
class, read the poem "Who's Who."
Using the poems format as an example, let the students
get to work. Just as Viorst does, the student author needs
to think of one item which is a good quality, but would
prefer he/she didn't have. For example, Viorst uses
reliability as a rather boring personality trait, which she
makes fun of in her piece.
When all of the students have completed their poems,
they may be shared and bound in a class book.
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compare and Contrast
Baker, K. (1990). Who is the beast?. New York: Harcourt
Brace Jovanovich.
Oral Reading Time:
Type of Literature:

2 min.
poetry

Appropriate Grade Level:

K-2

The tiger compares himself to other animals in the
jungle and concludes that he isn't a beast.

Topic:

Project Author•s Comments: Introductory lesson.
contains large, bright, colorful pictures.

The book

Lesson Ideas: Within the poem the tiger discovers that
other animals have whiskers, eyes, legs, tails, and stripes.
By comparing himself to gentler species he realizes that he
doesn't have to be a feared "beast" of the jungle.
Learners could practice making similar comparisons by
writing about other "beasts" such as: sharks, whales,
lions, and bears.
Brown, M. (1976). Arthur•s nose. Boston: Little, Brown,
company.
oral Reading Time:
Type of Literature:

3 min.
picture book fiction

Appropriate Grade Level:
Topic:

K-3

accepting yourself the way you are

Project Author•s Comments: This is an introductory lesson.
Selection can also be part of a self-esteem unit.
Lesson Ideas: Arthur doesn't like his snout, and he is
trying to decide which animal nose would be best as a
replacement. The concept of comparison can easily be
taught, especially on the pages where Arthur is holding up a
picture of each animal nose next to his face in order to
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make a final decision.
In the end, Arthur decides he
wouldn't be himself without his nose, and that there is much
more to him than just how he looks.
To foster self-esteem, let students privately list
qualities about themselves which they admire. Next, they
should choose one item and write a tale about how this
quality is unique and special as compared to other
individuals.
Ciardi, J. (1983). Mummy slept late and daddy fixed
breakfast. In J. Prelutsky (Ed.), The Random House book
of poetry for children (p. 147). New York: Random House.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

K-6

Dad's difficult waffles.

Project Author•s Comments: This piece should be used in
conjunction with another poem in this section of the
bibliography titled "My Mother Made a Meat Loaf." By
introducing both poems at the same time students will have
more options during the writing portion of the lesson.

Lesson Ideas: The poem humorously describes dad's attempt
at making waffles. The topic of the poem is the
"springboard" for students' comparative writing. Learners
may choose which activity they would like to complete. The
writing may be in narrative form or poetry. Here are the
choices:
1.

Write about something your mother cooks well and
compare that to an entree which the family
dislikes.

2.

Write about an elaborate party in which your
mother's cooking was a complete success. Then
compare that experience to a time when something
went wrong and the meal became a "disaster."

3.

Compare and contrast your father's cooking ability
to your mother's.
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4.

Compare your cooking ability to an item prepared
by one of your parents.

5.

If both of your parents do the cooking, compare
two dishes that they both do well. Describe the
food and how it tastes. Compare and contrast your
parents' responses when the food is well received
by other members of the family. Which item tastes
the best?

6.

If both of your parents do the cooking, compare
two dishes that they.both have overcooked or
ruined in some way. Describe the food and how it
tastes. Compare and contrast your parents'
responses when the food i.sn' t well received by
other members of the family. Which person seems
most embarrassed?

Cooking is a daily activity for most families, and by
allowing students to choose which writing assignment they
would like to complete, learners should be able to think of
plenty of ideas for this activity.
Cole, B.
sons.

(1987). Prince cinders. New York: G. P. Puttnam•s

Oral Reading Time:
Type of Literature:

4 min.
fairy tale

Appropriate Grade Level:

2-6

Topic: Story of Cinderella retold with an overworked,
shabby gentleman meeting a lovely princess.
Project Author•s Comments: Students will need to be
familiar with the traditional version of the Cinderella
before doing this lesson. Pictures and modern day
comparisons add humor to the piece. This is an advanced
lesson.
Lesson Ideas: Both versions of the Cinderella need to be
read to the class within the same sitting. As a logical
outgrowth, the students will compare and contrast the two
selections. Discussion should focus on the similarities and
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differences·in: plot, dialogue, sequence, characters, and
setting. Students will note that this fairy tale has been
updated. To illustrate, the fairy isn't too bright and
accidently changes Cinder's (the male equivalent to
Cinderella) rags into a bathing suit. Secondly, she turns
an empty can into a sports car as they head toward the
disco. Then, to find the man who s_aved her, the princess
doesn't use a glass slipper, just a pair of everyday
trousers.
Kraus, R. (1980). Another mouse to feed. New York: The
Trumpet Club.
oral Reading Time:
Type of Literature:

5 min.
picture book fiction

Appropriate Grade Level:
Topic:

K-3

A large family of mice

Project Author•s Comments: Humorous pictures add details to
the story. students may be unaware of the title's play on
words (Another Mouse to Feed which is similar to the phrase,
"_another mouth to feed") .
Lesson Ideas: The story starts with the parents of a large
mouse family overworking themselves in order to support
their offspring, and a new arrival which has been dropped
off at the front door. However, · this rigorous schedule soon
becomes too much and the parents begin to have delusions.
Luckily, the children decide to pitch in by getting after
school jobs.
In time the parents return to work, but they
keep their relaxed schedule so that they can enjoy their
large family. This piece is an easy to follow example which
shows a contrast between the family's original lifestyle and
how they eventually decide to live. After reading the
piece, students can list what changes the family made. Next
to each change, students should tell what specific event(s)
made the characters respond differently.
Prelutsky, J. (1990). My mother made a meat loaf. Something
big has been here. New York: Greenwillow Books.
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oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

K-6

Mom's hard meat loaf

Project Author's Comments: This piece should be used in
conjunction with another poem in this section of the
bibliography titled "Mummy Slept Late and Daddy Fixed
Breakfast." By introducing both poems at the same time
students will have more options during the writing portion
of the lesson.
Lesson Ideas: The poem humorously describes mother's rock
hard meat load. The topic . of the poem is the "springboard"
for students• comparative writing.
Learners may choose
which activity they.would like to complete. The writing may
be in narrative form or poetry. Here are the choices:
. 1.

Write about something your mother cooks well and
compare that to an entree which the family
dislikes.

2.

Write about an elaborate party in which your
mother's cooking was a complete success. Then
compare that experience to a time when something
went wrong and the meal became a "disaster."

3.

Compare and contrast your father's cooking ability
to your mother's.

4.

Compare your cooking ability to an item prepared
by one of your parents.

5.

If both of your parents do the cooking, compare
two dishes that they both do well. Describe the
food and how it tastes. Compare and contrast your
parents' responses when the food is well received
by other members of the family. Which item tastes
the best?

6.

If both of your parents do the cooking, compare
two dishes that they both have overcooked, or
ruined in some way. Describe the food and how it
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tastes. Compare and contrast your parents'
responses when the food isn't well received by
other members of the family. Which person seems
most embarrassed?
Cooking is a daily activity for most families, and by
allowing students to choose which writing assignment they
would like to complete, learners should be· able to think of
plenty of ideas for this activity.
Prelutsky, J. (1990). There•s no one as slow as Slomona.
Something big has been here. New York: Greenwillow Books.
Oral Reading Time: · less than 1 min.
Type of Literature:

poetry

Appropriate Grade Level:

K-6

Topic: The poem compares Slomona to objects which move
slowly.
Project Author•s Comments: This humorous poem can be used
as an introduction to comparisons.
Lesson Ideas: Prelutsky compares slow Slomona to a growing
tomato, molasses, and changing of the seasons. Simply
reading this poem will introduce students to the concept of
compare and contrast. As a follow up activity, students may
want to write their own poetry about a fictional character.
They could compare the character to items which are slow or
fast.
To illustrate, Speedy Sam could be compared to a
whirling tornado, a frantic hummingbird, and a slippery ski.
Prelutsky J. (1983). It•s Valentine•s day. New York: William
Morrow and Company.
Oral Reading Time:

Type of Literature:

10 min.
poetry

Appropriate Grade Level:
Topic:

1-6

Poems explore feelings about events which commonly
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take place on Valentine's Day.
Project Author•s comments: These humorous poems can help
teach appropriate social skills. Each poem explores how one
might react or feel towards common Valentine's Day events.
Lesson Ideas: After reading one poem or the entire book,
ask the students to compare and contrast their personal
experiences. For example, in the piece "Our Classroom has a
Mailbox," the poem mentions the character being concerned
about receiving any valentines. Students could write or
tell about their positive or negative experiences with
"popularity." Since the poems are humorous, the discussion
can be kept "light," yet at the same time explore important
feelings and issues.
Scieszka, J. (1989). The true story of the three little
~ - New York: Viking Penguin.
oral Reading Time:
Type of Literature:

7 min.
fairy tale

Appropriate Grade Level:

2-6

Topic: story of th.e Three Little Pigs told from the wolf's
point of view
Project Author•s Comments: Students will need to be
familiar with the traditional version of the Three Little
Pigs before doing this lesson. Pictures and Fox's
unbelievable explanations of what happened to the three
little pigs add humor to the piece. This is an advanced
lesson.
Lesson Ideas: Both versions of the Three Little Pigs need
to be read to the class within the same sitting. As a
logical outgrowth, the students will start comparing and
contrasting the two selections. Discussion should focus on
the similarities and differences in: plot, dialogue,
sequence, and setting.
An exten~ed activity, which enhances divergent thinking
skill-s, revolves around proving which version is correct.
Students can play the roll of detective as they write up
their "final report." The report should contain: evidence
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found at the scene, eye witnesses, statements from friends,
motive for actions, and excerpts of interviews with all
involved parties. Of course, the items required in the
report are not mentioned in either version, so the students
will need to use their imagination to create a believable
case.
cross Reference:

point of view

Varley, s. (1984). Badger•s parting gifts. Nev York:
Lothrop, Lee, Shepard Books.
oral Reading Time:

12 min.

picture book fiction but it deals with
a non-fiction topic {death).

Type of Literature:

Appropriate Grade Level:
Topic:

2-6

death

Project Author•s comments: Although this story deals with a
difficult topic, it ends happily as the animals recall their
adventures with the now deceased badger.
Lesson Ideas: The story's plot focuses on how the
characters' emotions and attitudes change over time. The
piece starts with Badger's friends, animals in the forest,
noticing that he is getting older and when he dies they all
become very sad. However, as time passes the group begins
to recall memories of Badger and their adventures together.
In the end, each character keeps a special memory of Badger
in his heart as a type of parting gift.
The piece lends itself to a lesson on comparison
because the characters' actions and emotions change.
Students can easily compare how the animals reacted right
after Badger's death to their response during spring.
Learners should ponder how and why this change took place.
The class may also want to compare their own responses to
the death of a loved one. Have they become less sad? Are
they able to remember the loved one fondly without becoming
unhappy? Since this is such a personal matter, turning in
the assignment should be optional.
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Main Idea and Detail
Baker, o. (1981). Where the buffaloes begin. New York:
Fredrick Warne.
oral Reading Time:

20 min.

Type of Literature:

legend

Appropriate Grade Level:

5-6

Topic: This Indian legend explains how the buffalo emerged
from the lake and saved the tribe from being murdered.
Project Author•s Comments: The story vividly describes each
event and includes smudged charcoal drawings to depict the
emotions of each character. This piece sets a superb
example of how to use descriptive words.
Lesson Ideas: As the story is being · read, draw the
students' attention to how the author describes where events
take place and how the character's emotional reactions are
described in detail. For example, once the buffaloes spot
the Indian. boy the author includes how the buffalo interpret
human gestures in this line, "He seemed to speak with his
arms - to talk to them with the ripple of his muscles and
the thrust of his fingers in. the ai-r. They had never seen
such a thing before." This piece allows students to
discover how an author can make you feel the emotions of the
character and "live" the experience through reading. As
students are exposed to this type of quality literature they
will begin to add descriptive words and details to their own
writing.
cross Reference:
literary devices

vocabulary, setting, writing style and

Fleischman, P. (1988). Chrysalis diary. Joyful noise (pp.
39-44). New York: Harper, Roe.
oral Reading Time: ·1ess than 1 min.
Type of Literature:

poetry
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Appropriate Grade Level:

4-6

The changes a caterpillar experiences as it becomes
a butterfly

Topic:

Project Author•s Comments: Poems from Joyful Noise are
meant to be read orally with a partner. Each participant
has his/her own part to read. This is an advanced lesson.

Lesson Ideas: Give each student a copy of the poem. Then
divide the class into two groups. Have the left side of the
room read the poem found on the left hand side of the page,
and the other side read the right hand column.
After reading the poem a couple times students should
be ready for the next step. Ask learners to think of a
summary sentence for each day described in the poem. This
will be difficult because students will need to assimilate
the details, make inferences, and decide what is the most
important information presented in that section of the poem.

Lauber, P. (1981). Seeds pop stick glide. New York: crown
Publishers.

10 min. for each chapter, a chapter
explains a specific way a seed travels to a new location.

Oral Reading Time:

Type of Literature:

non-fiction

Appropriate Grade Level:

K-6

How seeds move to a new location in an attempt to
sprout and become mature plants.

Topic:

Detailed photographs show the
size and placement of the seeds on each plant. Why seeds
have different shapes is linked to the way they travel to a
new location. This is an excellent resource. The text can
facilitate both an introductory lesson and an advanced
activity on main idea and details. If the instructor
chooses to focus on one chapter, the learners can brainstorm
details as an introduction to the concept. However, if all
the chapters are included in the lesson, it would be best to
use this piece later in the year.
Project Author•s Comments:
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Lesson Ideas: Each chapter describes several. seeds which
have different means of travel. The text covers: seeds
which travel on animals or people, seeds that travel in the
wind, seeds which use water as a means of transportation,
and seeds which scatter themselves.
(The last two chapters
could be combined. They take a total of ten minutes to
read.)
The author has organized the facts so that this book
lends itself to instruction on main idea and detail.
After the students have read the piece, they close
their books and try to recall .as many facts as they can.
Their ideas are listed on the board in the order given.
Next, learners return to the text to decide if we need to
change or add any details. The most important step is to
organize these facts into a logical structure. Semantic
mapping or outlining would be ideal for the next part of the
lesson.
If the instructor is using semantic mapping, as the
information is organized the students should be able to
supply the general category for each "bubble" on the map.
If students have trouble supplying any of the larger
headings, leave them blank and add appropriate details to
the map. Once enough information has been written down, the
class should be able to use these clues to "guess" the
correct heading.
In Lauber's book the central topic would
be, "How Seeds Travel." From that center point, four major
headings are added (animals and people, wind, water,
scatter). Surrounding those headings, specific plants are
listed and details of how seeds travel is documented. By
using the mapping process, students will see how the author
organized the facts.
A second approach involves outlining the information.
As students recite what they remember the teacher writes
their ideas down on large tagboard cards. Each card
contains only one fact.
In preparation for the next step
the instructor needs to construct a large outline on the
board.
Important facts or headings not mentioned by the
students must be placed on this outline. For example, under
the headihg of "Travel by Water," water lily and coconut
should be listed with numbered spaces underneath so that
details about each plant can be added. On the following day
these cards are evenly distributed among the class. As the
piece is reread orally, students place their fact cards on
the "fill in the blank" outline in the front of the room.
By doing this as a whole class activity, students will not
only understand main idea and detail, but will also be
exposed to the principles of outlining.
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Lauber, P. (1979). What•s hatching out of that egg?. New
York: crown Publishers.
Oral Reading Time:
3 min. for each section, a section
describes the birth of one type of animal
Type of Literature:

non~fiction

Appropriate Grade Level:

2-6

Topic: description of the birth process for different kinds
of animals
Project Author•s Comments: Photographs show readers each
step of the birth. Each section is set up like a mystery.
The exact name of each animal being born is revealed on the
last page. The photographs only show part of the animal so
that in most cases students will need to put together the
pictorial clues with the factual information to correctly
guess the "mystery" offspring. This text can be used as an
advanced lesson in main idea and details.
Lesson Ideas: The book contains information about:
ostriches, alligators, spiders, frogs, octopuses, penguins,
salmon, turtles, butterflies, pythons, and platypuses. Each
section includes details about how and where the eggs are
laid.
It also describes the maturing process and how they
are born. This material could easily be outlined or put
into a "semantic mapping" form. The major category for the
map would be the specific animal. Then, students may add
headings such as: eggs, growth of eggs and baby, birth,
first few days of life, etc. Under each heading learners
list facts they have discovered from ·this or other books.
This is an outstanding resource for easy to understand
information about animals.
Cross Reference:

sequence

Viorst, J. (1981). If I were in charge of the world. If I
were in charge of the world (pp. 2-3). Kingsport, TN:
Atheneum.
Oral Reading Time:

less than 1 min.
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Type · of Literature:

poetry

Appropriate Grade Level: · 1-6
Topic: Poem humorously tells what the author doesn't like
in the world and how it should be changed.
Project Author's Comments: This piece inspires children to
write about what they would like to change within the world.
This lesson focuses on choosing important information from
less significant items.
Lesson Ideas: After reading the poem, ask the students to
list all the things they would like to see changed within
the world. Encourage them to write down all of their ideas
whether they are serious or funny.
For the next part of the
lesson, the learners must narrow down their list to only
seven items. They can do this by circling the topics which
are of most importance to them. Then, the students get into
groups of four to discuss which items they included on their
individual lists and why. The group must also answer the
questions:
"Which item was hardest for you to eliminate
from the list? How did you go about deciding that the other
items took precedence over this . specific item?" The goal of
the discussions is to have students discover how they went
about choosing the important information from the less
significant items. The students may cite reasons such as:
"If this item were changed, it would influence many people
living on the Earth." "I had to include this because I can't
stand liver, and I don ··t think anyone else should be forced
to eat what they don't like." "I think .about this every
day·. " Then, students may work with a partner, or on their
own, to produce an original poem. At the end of the period,
the authors may share their work with the group.
A variation of this lesson stipulates that, after
learners have made their individual lists and have circled
which items they think are of most importance, they get into
groups of three. Then, using all three lists they must
again narrow these items down to seven (from 21).
Naturally, students will be "forced" to discuss the
importance of an item if he/she is going to convince the
others to include it on the "coveted" list of seven. Next,
as a whole class, let students tell how their group came to
consensus. Once again, this process helps learners
understand how one goes about deciding main ideas or
important topics from less significant items. On the
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following day the groups of three reconvene to produce a
"group poem."
Viorst, J. (1981). Mother doesn•t want a dog. If I were in
charge of the world (p. 44). Kingsport, TN: Atheneum.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

1-6

Poem gives details as to why-mother doesn't like

dogs.
Project Author•s Comments: This piece inspires children to
write using details. The second half of this lesson works
on the skill of persuasive writing. ,This is a good lesson
for the introduction or review of main ideas and details.
Lesson- Ideas: After reading the piece, ask the students to
tell you what is the important, overall idea in this poem
(mom doesn't want a dog). Note that the author puts the
main idea in the title of the poem. Next, ask students to
recall what details supported the idea that mom doesn't like
dogs (smells, won't stay, always has to go outside, sheds,
barks, tracks in mud, makes messes on the rug, sleeps on
your bed, snores).
The next step is for the class to suggest possible
titles for poems about things which their relatives don't
like. For example, students might suggest: "Mother Doesn't
Want a Messy Room." "Dad Doesn't Want Me to Drive the Car. 11
"Sister Doesn't Want to Share a Room. 11 As each title is
placed on the board let the students volunteer details which
support the title. The details can be placed around the
title in a "semantic mapping" style.
After this class discussion, the students will then be
ready to write their own poetry. Students should choose a
title which is of true interest to them. They may add to
that particular section of the semantic map to make their
work personalized. Using the details listed around the
title, the writer creates his own poem.
The second part of this lesson, which would take place
on the following day, focuses on persuasive writing. After
completing the first poem, the children write a rebuttal.
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Once again they start.with a title and "map out" the
details. Using the examples given above, the learners could
title their work: "It's My Room," "I won't Crash the Car,"
"Sistei;, I'll be a Perfect Roommate." This second poem is
written in the same style as the first, but is trying to
convince the uncooperative relative that what he/she
originally didn't want is actually a good idea. The writer
is trying to change the reader's opinion.
If students have written about a topic which is of true
concern to them, this might be a humorous and interesting
way to inform family members of an alternative viewpoint.
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Plot Development
De Reginiers, B. s.
NY: Reehl Litho.

(1964). May I bring a friend. Atheneum,

Oral Reading Time:

5 min.

Type of Literature:

picture book fiction

Appropriate Grade Level:

K-2

Topic: Each time the child goes to visit the King and Queen
he brings a new friend, which ?appens to be an animal.
Project Author•s Comments: This · book repeats sentences and
ideas; it is ideal for young writers. Although the book
contains a predictable pattern, it has a surprise ending.
If desired, the teacher may also teach rhyming. Each verse
contains two rhyming words.
Lesson Ideas: After reading the book, discuss the plot that
is created by the pattern presented in the story. The
children should notice that each day of the week the King
and Queen invite the boy to come visit, and he asks if he
can bring a friend. The King and Queen always reply
positively and the boy shows up with a new animal friend.
While meeting together, each animal provides an interesting
experience for the King and Queen. Then the pattern starts
all over again.
The kids can use this book to create their own plot
outline and story. ·The plot just needs to become
generalized (Stewig, 1985). It may look something like
this: Each day of the week the
invites the
to come and visit and he/she asks if he/she can bring a
friend. The
always replies positively and the
shows up with a new
friend. While meeting
together, each
provides an interesting experience
for the
Then the pattern starts all over again.
This form helps the child outline his story. Here is
one way a child might fill it out. Each day of the week the
boss of a futuristic company invites the girl to come and
visit and she asks if she can bring a friend. The boss
always replies positively and the girl shows up with a new
robot friend.
While meeting together, each robot provides
an interesting experience for the boss. Students continue
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to add to plot as the pattern is repeated several times.
From the plot outline each student can write their own
detailed story which has a repeated pattern. The students
may even think up their own surprise ending.

Greenberg, D. (1989). The great school lunch rebellion. New
York: Bantam Skylark Books.
Oral Reading Time:
Type of Literature:

15 min.
poetry

Appropriate Grade Level:

2-6

Topic: Students rebelled against the poor taste of school
lunches by starting a food fight.
Project Author•s Comments: This is a humorous poem with a
surprise ending. The piece works well as an introduction to
simple plot construction.
Lesson Ideas: This poem is an example of a simple plot.
The author starts with the problem (poor quality and taste
of school lunches) and quickly moves to a "solution" (food
fight to show the students' displeasure with the food).
Although this is an unexpected and unorthodox response, in
the "eyes" of the characters this is a solution because it
communicates their need for better food. The story comes to
a close as the principal "dishes out" the punishment. Oddly
enough, those who were involved in the fight are no longer
allowed to purchase school lunches, while the upstanding
student is "rewarded" by receiving school lunches for the
rest of the year.
Using this poem, along with other pieces included in
this section, will help students see how authors include
plot development in different types of literature.

Kraus, R.
Books.

(1971). Leo the late bloomer. New York: Windmill

Oral Reading Time:

2 min.
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Type of Literature:

picture book fiction

Appropriate Grade Level: · 1-4
Topic: A tiger tells how he feels as a slow learner and how
he reacts when he finally "catches up."
Project Author•s Comments: This is an excellent book for
learning disabled or mildly retarded students. The pictures
help add humor to the story.
Lesson Ideas: This book has a simple plot of a problem,
solution, and conclusion. Leo's problem is that he can't do
things right and doesn't seem to be making the same progress
as the other animals. Then one day the solution arrives;
Leo "blooms." He is able to do what others do and does it
well. The story concludes with a quote from Leo, "I made
it! II
As a follow up activity, students write about an area
in which they have experienced success. For example,
students could tell how they learned to: read, control
behavior, ski, etc. The teacher may also want to invite a
special speaker to visit the classroom. In the case of a
learning disabled or mildly retarded population, a speaker
with the same difficulties, who has "made it," could be a
great source of inspiration.
Oakley, G. (1982). The church mice in action. Hong Kong:
Atheneum.
oral Reading Time:
Type of Literature:

20 min.
action adventure

Appropriate Grade Level:

4-6

Topic: The church mice try to raise money through rigging
cat shows.
Project Author•s Comments: outstanding detailed pictures
portray the sequence of events. Several religious and
British terms will need to be explained to the students.
The instructor should watch for the following terms:
vestry, parson, squinched arches, crockets, vicarage, Dick
Whittington, ten pounds, aloft, and verger. This piece

71

contains two plots embedded in one another; the lesson is
for learners who fully understand single plot construction.
Lesson Ideas: This selection uses two related plots to
complete the story. The first problem in the piece is that
the leaky church roof needs to be fixed. The church mice
decide that the parish cat, Sampson, can make money by
entering in cat shows. Sampson has been well trained to not
react to the presence of mice. Therefore, each time the
mice invade the cat show and distract all the other
contestants, Sampson is a "shoe-in" for the win, since he is
the only "well behaved" cat -in the show. This plan proves
to have mixed success, but then the second plot enters.
Sampson's incredible winning streak is published in the
paper and, as a result, Sampson is kidnapped. Accidently,
the mice follow the kidnappers and end up retrieving the
winnings. However, in the process the kidnappers become so
angry that they decide to kill Sampson. Hearing the plan,
the mice h·aphazardly go about rescuing the church cat. In
the end Sampson safely returns home, but the church roof
never gets fixed.
Students will need to have had practice outlining plots
before they attempt this lesson. As usual, ask students to
give a general outline of the plot. However, given this
selection, this process may be difficult for them. That is
all right. This is set up as an inductive lesson where
students will "discover" the two plots.
As a follow up lesson, let students view television
shows which combine plots. Cosby and Family Ties
consistently do an excellent job of linking two story lines
together. They should outline these plots and analyze how
the authors brought the two problems and solutions together
to create a complete story.
After plenty of practice, they may be ready for an
enrichment activity. Let students construct a "double plot"
story. Have them outline their plots before beginning the
writing process. Here is an example of a double plot
outline.
Plot 1
*All criminals are forced to leave the earth.
*The world-wide government has set up relocation on
Saturn.
*Although the criminals are outcasts, they now have
their freedom.
*This new society is "tamed" something like the wild
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west, each person fends for himself.
*Earth has now become a place of peace.
Plot 2
*However, unbeknown to the government planners or the
criminals, Saturn is already inhabited by an
intelligent race.
*This race does not tolerate selfish or violent
. actions. They operate as a communal group which
shares all material wealth.
*After ten years the criminals have been unexpectedly
rehabilitated.
*Saturn's intelligent race petitions the Earth's
government to accept their past members into society.
*Factions develop among Earth's inhabitants, each side
debating the moral plight of accepting or rejecting
the criminals.
*In the end the petition is declined, but the Earth has
now re-established its cycle of violence.
*The factions were unable to resolve their difficulties
and, as a result, are currently conducting violent
riots.
Using their own double plot outline, students should write
their stories using plenty . of descriptive details.
Potter, B. (Illustrations 1986). The tale of Peter Rabbit.
New York: Scholastic.
oral Reading Time:
Type of Literature:

8 min.
picture book fiction

Appropriate Grade Level:
Topic:

K-6

rabbit's adventure in a farmer's field

Project Author•s Comments: Using the selection's sentence
context, be sure to explain terms such as:
implored, exert,
and wriggled.
Lesson Ideas: The well-written plot causes the reader to
feel different emotions. The plot involves: an
introduction of characters, problem, resolution, and a
conclusion. Peter Rabbit is introduced as a naughty rabbit,
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and he has difficulty staying out of Mr. McGregor's field.
While there, Petter is chased by the farmer and is almost
caught several times (problem). Luckily, Peter finds his
way out (resolution) and returns home to "sleep off" the
day's activities (conclusion).
The children can create a "plot profile" graph for
events within each section of the story. Each incident is
listed and then rated for its excitement. The scale on the
vertical axis represents excitement, and the horizontal axis
lists each event within the story. As the graph is created,
each incident is rated for its excitement and the learners
can quickly see how plot builds and changes as the story
progresses. This pictorial representation can help explain
when the "problem" comes to a climactic point and resolution
is the logical step within the plot (Johnson & Louis, 1987,
p. 109).
Van Allsburg, c.

(1981). Jumanji. Boston: Houghton Mifflin.

oral Reading Time:
Type of Literature:

20 min.
fantasy

Appropriate Grade Level:

4-6

Topic: Children are playing a magical board game in which
jungle animals become .real.
Project Author•s comments: Wonderful pictures portray
emotion. This is a student favorite.
Lesson ideas
incorporate reading, writing, listening, speaking and
creation of story tapes with sound effect.
Lesson Ideas: Jumanji is an excellent book to read orally.
As discussed further in the lesson, students may be creating
their own story tapes with sound effects. If this is the
case, let students make appropriate sound effects while the
teacher reads the book out loud.
After introducing the book, have the class discuss and
outline the plot. Then create a second 9utline which is
less specific; this is sometimes called a parallel plot
(Stewig, 1985). It might look something like this:

Specific
1.
The parents are gone and the children are bored.
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2.
3.
4.
5.
6.

Children find the game outside and bring it home.
As they play the game animals, rain, people, etc.
arrive.
The children finish the game and go to sleep.
The parents return home.
Another pair of kids finds the game.

General
1.
Introduce the story by describing: the
characters, where it takes place, and the feelings
of the main characters (#1 and 2 of the specific
outline).
2.
Describe what bad events happen to the characters
(#3 on the specific outline).
3.
Tell what the characters do after the bad
incidents have stopped (#4 and 5 of the specific
outline).
4.
The "bad things" start again in a new place or
with new characters (#6).
Next, the teacher models·.how the "generalized plot" can
become the foundation for a new story. The instructor tells
a story orally and at appropriate times points out where
he/she is located on the plot outline. If students need
more practice using the outline, they can create a "class
story."
At this point the students should be ready to write a
rough draft using the general plot outline to structure
their stories. If the class is planning to make story tapes
with sound effects, the rough drafts should include several
items which involve different types of sounds (e.g. river,
bomb, squeaky door, footsteps, etc.).
When the rough draft is finished, pair students together
to make story tapes. Each person will take turns doing
his/her story. The author of the story reads while his/her
partner listens and correctly times sound effects to
correlate with events within the story. The pair will need
plenty of time to practice: fluency, expression, timing and
volume. When they are ready, let students make their story
tapes and share them with the class.
Cross Reference:
Waber, B.

sequence, cause and effect

(1972). Ira sleeps over. Boston: Houghton Mifflin.
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oral Reading Time:
Type of Literature:

11 min.

picture book fiction

Appropriate Grade Level:

1-3

Topic: Child is afraid to sleep over at a friend's house
without her Teddy bear.
Project Author•s Comments:

Introductory lesson

Lesson Ideas: A discussion of this story will expose the
children to a clear example of a plot with a climactic point
and resolution. The problem is that Ira has been invited to
sleep over at a friend's house, but she is afraid to go
without her bear. However, she doesn't want to bring her
bear because that could be embarrassing.
Ira asks several
people what she should do and ultimately decides to leave
her bear at home. While she is sleeping over, they tell
ghost stories and she becomes scared (climatic point).
Luckily, Ira's friend feels the same way and he gets his
bear to put in bed with him.
Ira quickly solves her problem
by returning home to-pick up her bear (resolution). At the
conclusion of the story, both children fall peacefully
asleep with the bears at their side.
Whitehead, P. (1985). Here comes hungry Albert. Mahway, NJ:
Troll Associates.

Oral Reading Time:
Type of Literature:

2 min.
picture book fiction (ABC adventure)

Appropriate Grade Level:
Topic:

K-6

A hungry monkey named Albert

Project Author•s Comments: This ABC adventure book has a
story line, but also includes a letter of the alphabet on
each page. A word starting with that particular letter is
placed in the accompanying sentence yet, at the same time,
establishes a logical plot.
Lesson Ideas: As mentioned by Stewig (1985) alphabet
storybooks contain a sequential story line. After reading
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and discussing this book, students should understand how
each object of the alphabet is brought into the theme of the
story. Allow intermediate level students to construct their
own alphabet books. The student authors will enjoy sharing
their creations with younger readers.
Cross Reference:
Williams, B.
Dutton.

sequence

(1974). Albert•s toothache. New York: E. P.

oral Reading Time:
Type of Literature:

8 min.
picture book fiction

Appropriate Grade Level:

K-3

Disbelief and incorrect communication exists among
children and parents, even in turtle families.

Topic:

Project Author•s Comments:

Large chalk drawings display the

emotions of each character.
Lesson Ideas: The story starts with the problem. Albert
has come home and is unquestionably complaining about a
toothache. His parents don't believe him because turtles
don't have teeth. The family makes several attempts to get
Albert out of bed and in better spirits. However, Grandma
is the only one with the solution; she listens.
Surprisingly, she finds out that Albert has a toothache in
his toe. You see, Albert stepped in a hole, and a gofer bit
his foot!
The plot contains a problem, attempts at a solution,
and a resolution. Students can use this same format to
write their own non-fiction stories. Just as in Albert's
Toothache, sometimes people are misunderstood or not
believed. For this writing activity let the young authors
describe a time when someone was thought to be insincere or
where incorrect communication took place. They should start
the story by describing the problem (i.e. fire, animal
escapes, sibling injured). The next part of the plot tells
the futile attempts at informing others of the situation.
At the conclusion of the account, they should explain how
the problem was finally resolved.
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wood, A. (1984). The napping house. New York: Harcourt Brace
Jovanovich.
Oral Reading Time:
Type of Literature:

2 min.
poetry

Appropriate Grade Level:
Topic:

K-6

sleeping, and how a flea woke everyone up.

Project Author•s Comments: Each page has large detailed
pictures. The teacher may also want to teach adjectives and
verbs using this piece of poetry.
Lesson Ideas: This poem has a wonderful repetitive pattern.
As each character climbs onto the bed, one line is added to
the verse. The poem describes how each character is
sleeping. Words such as: snoozing cat, dozing dog, and
snoring granny vividly depict each sleeper. However, when
the flea joins the group, he bites the mouse and starts a
chain reaction. This is the "turning point" within the
plot, and the poem uses verbs to describe how each character
is awakened from a sound sleep. Verbs such as: scares,
claws, and thumps depict the motion of each awakened
sleeper.
This poem can serve two purposes in helping children
understand plot. First, it is an excellent example of an
"easy to follow" plot. Second, since the poem uses a
repeated pattern, students can use a "fill in the blank"
form to effortlessly write poetry which contains a climatic
point. Here is an example form:

There is a house, a napping house, where everyone is
sleeping. And in that house there is a bed, a cozy
bed in a napping house, where everyone is sleeping.
And on that bed there is a (first noun)
, a
(first adjective and noun)
on a cozy bed in a
napping house, where everyone is sleeping. And on the
(first noun)
there is a (second noun)
~-,-~~- ' a (second adjective and noun)
on a
(first adjective and noun)
on a cozy bed in a
napping house, where everyone is sleeping. And on
that (second noun)
there is a (third noun)
~~~~- ' a (third adjective and· noun)
on a
(second adjective and noun)
on a (first
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adjective and noun)
on a cozy bed in a
napping house, where everyone is sleeping.
The pattern continues until the writer has reached the sixth
noun. However, at that point the pattern changes to the
following:
A wakeful (sixth noun) _ _ _ _ who (first verb)
the (fifth noun)
who (second verb)
the (fourth noun)
who (third verb)
the (third noun) - - - - . . .
This pattern continues until the writer has reached the
sixth verb.
Once the students understand the pattern, they can write
about a different type of house using a similar form.
For
example, if the subject changed from napping to yapping, the
writer could include adjectives which describe talking.
Here is the project author's attempt at a new poem.
There is a house, a yapping house, where everyone is
talking. And in · that house there is a table, a big
table in a yapping house, where everyone is talking.
And at that table there is a (first noun) lady, a
(first adjective and noun) chattering lady at a big
table in a yapping house, where everyone is talking.
And near that (first noun) lady there is a (second
noun) nun, a (second adjective and noun) mumbling nun
near a (first adjective and noun) chattering lady at a
big table in a yapping house, where everyone is
·talking. And near that (second noun) nun, there is a
(third noun) bird, a (third adjective and noun) vocal
bird near a (second adjective and noun) mumbling nun
near a (first adjective and noun) chattering lady at a
big table in a yapping house, where everyone is
talking.
The pattern continues until the writer has reached the sixth
noun. Students may need to use a thesaurus to come up with
more descriptive words for talking (or whatever subject they
choose). However, after the sixth noun the pattern changes
to the following:
A silent (sixth noun) bee who (first verb) zaps the
(fifth noun) bear who (second verb) claws the (fourth

/

)
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noun) condor who (third verb) j_g12.§ the (third noun)
12..il;:g •••

Changing the subject of the poem requires thought and would
be appropriate for students in the fourth, fifth, or sixth
grade.
Gross Reference:

vocabulary
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Point of View
Buller, J . , , Schade, s.
York: Random House.
oral Reading Time:
Type of Literature:

5 min.
fairy tale

Appropriate Grade Level:
Topic:

(1989). No tooth, no quarter. New

K-4

tooth fairy

Project Author•s Comments: Although the piece has larger
print, do not assume that young readers would be able to
understand the text. The book includes some difficult words
such as: decay, prevention, seize.
Lesson Ideas: The story is told from the tooth fairy's
point of view. She is worried about her status in Tooth
Fairy Land, and is in jeopardy of being demoted. However,
she thinks she has come across a lucky find when she watches
a boy lose his tooth. Unfortunately, when she arrives to
take the tooth the boy wakes up and informs her that he lost
the tooth but would prefer to receive a quarter anyway. Of
course, the tooth fairy can't just give away money, so the
fairy devises a plan to get herself back in good standing
while at the same time helping the boy receive payment.
Their delightful adventure could be retold from another
character's point of view (Cooper, 1982). In this piece,
writing from Queen Denteena's, the ruler of Tooth Fairy
Land, or the boy's perspective would be revealing. Events
in the story would remain the same, but how they are told
and what was said would be altered because a different
character is telling his/her version. Students will want to
compare their work with other student authors.
Listening to
several versions of the same story can be enjoyable.
de la Mare, w. (1983). The snowflake. In J. Prelutsky (Ed.),
The Random House book of poetry for children (p. 147).
New York: Random House.
Oral Reading Time:

less than 1 min.
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Type of Literature: poetry
Appropriate Grade Level:
Topic:

K-6

snowflake

Project Author•s Comments: Young readers may not know the
meaning of filigree, crystals, or instantly. Clarification
may be given before or after the poem is read. This
descriptive poem is also humorous. The selection may be
used to introduce or review point of view.
Lesson Ideas: The poem is told from the snowflake's point
of view.
It discusses how it looks, what it is made of, and
how quickly human breath can make it melt. Automatically,
students will understand "who is speaking" using this poem.
Dragonwagon, c. (1983). I hate my brother. New York: The
Trumpet Club.
oral Reading Time:
Type of Literature:

15 min.
realistic fiction

Appropriate Grade Level:
Topic:

K-6

sibling rivalry

Project Author•s Comments: Humorously, this work uses
realistic dialogue to explore sibling rivalry.
Ideally,
instruction on the correct use of quotation marks would also
be incorporated into the content of the lesson. This is an
advanced lesson which combines characterization and point of
view.
Lesson Ideas: Readers are drawn into the little sister's
dilemma as realistic dialogue keeps the plot moving. She
vividly describes her brother and all the awful ways he
tries to tease her. She even goes on to mention that he
sometimes "pretends" to be nice. The selection is told from
the younger sister's point of view. After reading the
selection, briefly discuss what character traits big brother
displays to his sister.
Then, let older students rewrite the piece from the
brother's point of view. All events within the story should
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remain the same, but the boy's perception of each
discussion/event will be documented in "his" wording. To
bring character traits into the students' writing, the boy's
recollections should also include editorial remarks about
his sister. For example, he might mention:
"My sister is
so gullible, she actually believed I put frogs in the
frosting.", "She is always tattling on me. She doesn't know
how to take a joke.", "I have a great time bugging my
sister, she gets mad so easily."
After students have completed their stories, let them
share within small groups. To bring closure to the lesson,
each group should compile a list of character traits
associated with the sister. Students will need to use what
they have written in the retold version of I Hate my Brother
to justify how the younger sibling "earned" these qualities.
This lesson utilizes point of view, characterization, and
dialogue to create humorous stories about typical events
within a family.
Cross Reference: characterization, writing style and
literary devices.
Noble, H. T. (1980). The day Jimmy•s boa ate the wash. New
York: Scholastic.
Oral Reading Time:
Type of Literature:

3 min.
action adventure

Appropriate Grade Level:

2-6

Topic: A series of unfortunate events makes the class'
field trip to the farm hilarious.
Project Author•s Comments: Detailed, color pictures express
the emotions of each character as they find themselves in
unusual predicaments. The story is retold from the child's
point of view as her mother asks about the school's field
trip. The piece is set up as a dialogue between mother and
daughter; therefore, the instructor may also want to teach
the proper use of quotation marks.
Lesson Ideas: The story starts with the child returning
home from what she considers to be a rather dull field trip.
That is, it was uneventful until the cow started crying.
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The crying cow was just one of the unpredictable disasters
which occurred on the class' field trip to the farm. The
group endured events such as: the farmer knocking over a
large hay stack, pigs eating on the school bus, youngsters
throwing corn, and a boa constrictor attacking hens. By the
end, the reader understands how each event caused a
remarkable chain reaction.
The selection is told from the child's point of view.
Students can retell the story from the farmer's or teacher's
perspective. When rewriting the piece the students should
include the same humorous events. However, they should also
consider what the farmer or teacher might be asking
themselves after this deplorable adventure. The farmer
might be wondering if he will ever invite school children to
visit in the future. How does he feel about having to clean
up this huge mess? The teacher must be wondering how she is
going to explain what happened on the field trip to parents
and the principal.
The original piece is an outstanding story; it is an
interesting "backdrop" for student writing.
Cross Reference:

sequence

Peet, B. (1975). The gnats of Knotty Pine. Boston: Houghton
Mifflin.
Oral Reading Time:
Type of Literature:

15 min.
fantasy

Appropriate Grade Level:
Topic:

3-6

hunting

Project Author's Comments: Pictures portray emotions.
Instructor may also want to teach quotes since the book
starts with a group of animals discussing the hunting
season.
Lesson Ideas.: The story starts with the animals complaining
about the upcoming hunting season. They are trying to
devise a plan in order to remain safe. Surprisingly, the
annoying gnats end up saving the animals. Just as the gnats
arrive to scare away the hunters, the teacher should stop
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reading the story. At this point, ask the listeners to
complete the ending. They may choose which character tells
the ending: the gnats, hunters, or the group of animals.
Students should share their work, and discuss how the
character's point of view influenced what they wrote. As an
illustration the gnats should show pride and enthusiasm, the
hunters should be dismayed, and the animals should be
thankful for the gnats• persistence.

Scieszka, J. (1989). The true story of the three little
~ . New York: Viking Penguin.

7 min.

Oral Reading Time:
Type of Literature:

fairy tale

Appropriate Grade Level:

2-6

Topic: story of the Three Little Pigs told from the wolf's
point of view
Project Author•s Comments: Students will need to be
familiar with the traditional version of the Three Little
Pigs before doing this lesson. This outstanding story can
be used to introduce the concept of point of view. Pictures
and Fox's unbelievable explanations of what happened to the
three little pigs add humor to the piece.

Lesson Ideas: If students are familiar with the traditional
piece, they will automatically understand that this version
is being told from the wolf's recollections. It is a quick
and easy lesson, yet the piece does a superb job of
exemplifying point of view.
As a follow up activity, the teacher may want to invite
a polic~ officer to be a guest speaker. Their "real life"
experiences of hearing the same story explained in different
ways shows how a person's point of view "colors" what he
says. Perhaps the police officer will have some humorous
stories of how his/her investigation revealed the "true"
version.
Cross Reference:

compare and contrast
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Silverstein, s. (1974). Point of view. Where the sidewalk
ends (p. 98). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
p~etry

Appropriate Grade Level:
Topic:

1-6

The poem is told from the entrees' point of view.

Project Author•s Comments: This poem actually explains
"point of view." It is an outstanding anticipatory set for
further work in this area. Along with this piece, include
other pieces of literature involving point of view to
supplement lesson.
Items listed in this section of the
bibliography will be helpful.
Lesson Ideas: As an anticipatory set for learning more
about point of view, read this informative poem. Students
will quickly understand that literature can be written from
another person's or object's perspective.
Surat, M. M.
Raintree.

(1983). Angel child, dragon child. New York:

oral Reading Time:
Type of Literature:

12 min.
realistic fiction

Appropriate Grade Level:

2-6

Topic: the adjustment a Vietnames~ girl has to make as she
enters an American school
Project Author•s Comments: The story shows how children can
change their attitudes toward one another. The piece does a
good job of informing the reader of a few aspects of
Vietnamese culture.
Lesson Ideas: The story is told from the Vietnamese girl's
(Ut) point of view. She has had to come to America without
her mother, and reluctantly is staying with her sister. At
school one particular boy (Raymond) continues to harass ut.
As a result, the principal provides a unique consequence for
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Ut and Raymond. Ut is supposed to tell Raymond about
Vietnam. Raymond is required to listen and write a paper
about what he has learned from Ut. In the end, Ut and
Raymond become close friends who understand each other well.
Since the piece is written from one point of view, it
easily facilitates a lesson involving rewriting. Cooper
(1982) suggests that youngsters rewrite the story from a
different perspective. In this piece writing from Raymond's
outlook would be interesting. Events in the story would
remain the same, but how they are told and what was said is
altered because Raymond is giving his version. Students
will want to share what they have written.
Winch, G. (1985). Samantha seaqull•s sandals. Adelaide,
Australia: Childerset.
oral Reading Time:

15 min.

Type of Literature:
fantasy, but it also includes a
postscript which tells true facts about seagulls
Appropriate Grade Level:

K-4

Topic: A seagull's desire to be different from the other
gulls persuades her to wear shoes.
Project Author•s Comments: This story can also be used as
part of a self-esteem unit. The importance of selfacceptance is eluded to in the plot. Large colorful
pictures decorate each page. Text may be used to introduce
point of view.
Lesson Ideas: Samantha Seagull's point of view, one which
is uncharacteristic of seagulls, gets her into trouble.
Samantha considers herself boring and like all other gulls.
Therefore, she wears different types of shoes, so that she
can be unique. However, her experiments with footwear cause
her havoc. She gets stuck in the sand, slips on seaweed,
and almost drowns. Samantha's perception of herself is the
driving force behind the plot. In this piece, point of view
plays a major roll in what happens in the story. Students
can be introduced to the concept through this selection.
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Sequence
Aardema, v. (1975). Why mosquitoes buzz in people's ears.
New York: Dial Press.
oral Reading Time:

15 min.

Type of Literature:

folklore

Appropriate Grade Level:

1-4

Topic: One mosquito caused a .chain reaction of fear among
the jungle animals.
Project Author•s Comments:

Introductory lesson

Lesson Ideas: While reading the story, discuss how one
event (the mosquito saying nonsense to the iguana) started a
panicked reaction among the animals. This "panicked
reaction" repeats itself several times within the story; the
children may begin to chant it with you. After finishing
the story, let the children speculate why the author chose
to put the animals in that particular sequence. Your
discussion could include questions like:
"Why did that
animal come next? How did the author "link" that animal to
the next animal? Why was it logical for the author to place
that animal in the list?" By asking children to "analyze"
the sequence they will be forced to use their background
knowledge and make inferences about the animals.
cross Reference:

cause and effect

Archambault, J., , Martin B. Jr. (1_988). Listen to the rain.
New York: Henry Holt, Company.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

rain

K-4
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Project Author•s comments: The piece is also an excellent
example of simple poetry which uses profound descriptive
words. The poem focuses on the sounds of rain. This is an
introductory lesson for the concept of sequence.
Lesson Ideas: The sequence of the piece speaks for itself.
The rainstorm starts gently and then increases. At the
close of the piece the rain subsides; dripping branches are
left wet and fresh. Students will quickly understand the
concept ~f sequence after the poem is read.

cross Reference:

vocabulary

Dowell, R. I. (1987). way last summer. Move over Mother
Goose finger plays, action verses and funny rhymes (p.
60). Mt. Rainier, MD: Gryphon House.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

K-1

The scarecrow describes what is going on in the corn
field as each season passes.

Topic:

Project Author•s Comments: The poem includes a list of
actions which correspond with specific lines of the poem. A
group of students could be making the appropriate gestures
as the narrator reads. This is a quick and easy lesson
which reviews or introduces sequence.

Most students are . familiar with the different
seasons. Therefore, this poem uses students' prior
knowledge to help them understand sequence. This piece
starts with a scarecrow standing in a tall corn field.
However, during fall the scarecrow watches the corn turn
brown and slump to the ground. During winter the field
turns white. The piece finishes with the stalks of corn
pushing through the ground. After reading the poem, it may
be helpful for students to draw each season as it is
described in the poem. Next, students may draw pictures or
write poems using seasons as.the theme. Instead of writing
about a corn field they may choose a topic such as: apple
trees, birds, or mountains.
Lesson Ideas:

89

Galdone, P.

(1972). The three bears. New York: Scholastic.

Oral Reading Time:
Type of Literature:

5 min.
fairy tale

Appropriate Grade Level:
Topic:

K-2

Girl visits the home of the three bears.
Introductory lesson

Project Author•s Comments:

Lesson Ideas: After reading the story, make two sequential
lists and compare them. The first list should outline what
Goldilocks did as she investigated the bears' home. The
second list focuses on what the bears found when they
returned from their walk. Then compare the lists and study
the pattern. Even young learners will notice that both
Goldilocks and the bears discover items in the same order.
First they find the porridge, then the chairs, and finally
the beds. Establishing how the author sequenced the story
will prepare students for the next activity.
To extend the lesson, students can rewrite the middle
section of this fairy tale.
In their version Goldilocks
does diffe·rent activities. For example, she eats pie, tries
on the bears' clothes, and plays with baby bear's toys.
Just as in . the traditional story, students should sequence
the bears' discoveries of Goldilock's mischief to coincide
with what she has done.
By doing both parts of this lesson the students not only
understand the concept of sequence, but have been "forced"
to apply it in their own writing.
Geraghty, P. (1988). over the steamy swamp. New York:
Harcourt Brace Jovanovich.
oral Reading Time:
Type of Literature:

4 min.
poetry

Appropriate Grade Level:
Topic:
them.

K-4

Swamp animals aren't watching who might be after
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Project Author•s Comments:
pictures.

Book includes bright, colorful

Lesson Ideas: After reading the poem, discuss how the book
is organized. Each animal is being preyed upon by its
natural predator. Therefore, the "secret" of the poem's
sequence lies in animal instincts. Students may want to
write their own poems using this same technique.
Gibbons, G. (1982). The post office book mail and how it
moves. New York: Thomas Y. Crowell.
Oral Reading Time:
Type of Literature:

3 min.
non-fiction

Appropriate Grade Level:
Topic:

K-4

steps involved in delivering the mail

Project Author•s Comments: This sequenced story also
contains historical facts about the postal service. This
lesson may be used to introduce or review sequence. Each
page also includes a variety of pictures for each step in
the process of delivering mail.
Lesson Ideas: The piece describes what happens to mail from
the time it is deposited to the time it reaches its
destination.
It starts with someone placing a letter in the
mail box, and continues with items being sorted and sent to
"big area" post offices. Later the mail is resorted
according to zip code and placed in appropriate trucks.
This book is a good model for a journal explaining a
field trip to a factory or company. For example, if
students visit a dairy they could write about the step-bystep process farmers go through to get milk to market.
Other field trip ideas might be a bakery, newspaper,
construction site, etc.
Lauber, P. (1979). What•s hatching out of that egg?. New
York: Crown Publishers.
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Oral Reading Time: 3 min. for each section, a section
describes the birth of one type of animal
Type of Literature:

non-fiction

Appropriate Grade Level:

2-6

Topic: description of the birth process for different kinds
of animals
Project Author•s Comments: Photographs show readers each
step of the birth. Each section is set up like a mystery.
The exact name of each animal being born is revealed on the
last page. The photographs only show part of the animal so
that in most cases students will need to put together the
pictorial clues with the factual information to correctly
guess the "mystery" offspring. This text can be used to
introduce or review sequence.
Lesson Ideas: Each chapter shows the sequence of events for
different animals' birth. The book contains information
about: ostriches, alligators, spiders, frogs, octopuses,
penguins, salmon, turtles, butterflies, pythons, and
platypuses. Each section includes details about how and
where the eggs are laid. It also describes the maturing
process and how they are born. This is an outstanding
resource for interesting and easy to understand information
about animals.
Cross Reference:

main idea and details

Noble, H. T. (1980). The day Jimmy•s boa ate the wash. New
York: Scholastic.
Oral Reading Time:
Type of Literature:

3 min.
action adventure

Appropriate Grade Level:

2-6

Topic: A series of unfortunate events makes the class'
field trip to the farm hilarious.
Project Author•s comments: Detailed, color pictures express
the emotions of each character as they find themselves in
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unusual predicaments. The story is retold from the child's
point of view as her mother asks about the school's field
trip. The piece is set up as a dialogue between mother and
daughter; therefore, the instructor may also want to teach
the proper use of quotation marks.
Lesson Ideas: The story starts with the child returning
home from what she considers to be a rather dull field trip.
Her mother asks how it went and the story begins. However,
it is not told in the order in which it occurred; instead
the child explains the events in a "piecemeal" fashion.
By
the end, the reader understands how each event caused a
remarkable chain reaction. It includes events such as: a
crying cow, pigs eating on the school bus, youngsters
throwing eggs, and a boa constrictor on the clothes line.
After sharing the story, ask students to retell what
happened, but this time explain the events in the actual
order of their occurrence. Requiring learners to rethink
the chain of events focuses their attention on the logical
sequence of each episode. This activity may be done in
cooperative learning groups to help students establish the
most likely.sequence of events. There may be more than one
correct answer.
Cross Reference: point of view

Silverstein, s. (1974). Boa constrictor. Where the sidewalk
ends (p. 45). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

1-6

A child is being eaten by a boa constrictor.

Project Author•s comments: Along with this piece, include
other poems involving sequence to supplement lesson. Poems
listed in this section of the bibliography will be helpful.
This poem is ideal for introducing the concept of events
having a "natural" or logical sequence. The teacher may
also want to teach rhyme using this poem.
Lesson Ideas:

Read the poem and ask students to recall the
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sequence of events. Then pose this question, "Why do you
think it happened in that particular order?" The question
focuses student attention on the "natural" or logical order
in which the poem is written. Since the boa constrictor
started at the boy's toe and is slowly eating his entire
body, one would expect the animal to reach the child's knees
next.
·
students can experiment with logical sequence by
writing a few poems or stories of their own. Possible
topics might include: the growth of a flower, a description
of how to brush your teeth, or a "blow by blow account" of
what your parents do as they become increasingly frustrated
with your displeasing behavior. The ideas are limitless.

van Allsburg,

c.

(1981). Jumanji. Boston: Houghton Mifflin.

Oral Reading Time:

20 min.

Type of Literature:

fantasy

Appropriate Grade Level:

4-6

Topic: Children are playing a magical board game in which
jungle animals become real.
Project Author•s Comments: Wonderful pictures portray
emotion. This is a student favorite. Jumanji is an
excellent book to read orally.
Lesson Ideas: During the course of a magical board game the
players experience a sequence of odd events. Each time a
player lands on a square of the game board, whatever is
written in that square actually happens. The game starts by
having a live lion appear on top of the piano, and finishes
with a snake on the fireplace mantel, monkeys on the cou~h,
and an erupting volcano.
After the story has been read orally, close the book
and ask students to recall each incident in the magical
game .. Challenge students to see how many events or animals
they can remember - perhaps they will even get them in
order. This is a fun and quick activity involving memory
and sequence.
Cross Reference:

plot development, cause and effect
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Viorst, J. (1972). Alexander and the terrible, horrible, no
good, very bad day. New York: MacMillan Publishing.
Oral Re~ding Time:
Type of Literature:

8 min.
picture book fiction

Appropriate Grade Level: . 1-6
Topic: Alexander is having a terrible day, but is consoled
by the fact that other people have bad days too.
Project Author•s Comments:
ending

Humorous story with a cute

Lesson Ideas: Sequence is the "plot" of this story. One
unfortunate event after another takes place. Simply reading
this book can provide enough information for students to
understand the concept of sequence.
As a writing activity this book lends itself to several
ideas. Beginning readers and writers could add to
Alexander's day by creating more unfortunate incidents for
Alexander to experience. The children's writing could be
compiled to create a class book.
Advanced students could write their own version of a
terrible or super day. For example, a student could title
his work:
"Brian and the Awful, Disgusting, Unsuccessful,
No Fun Day." For those choosing to write about a super day
one might see a title such as:
"Justin and the Outstanding,
Exhilarating, Exempiary, Absolutely Perfect Day." Students
should choose one main character and brainstorm several
possible incidents before writing the rough draft. Student
writers should be encouraged to repeat their story title,
just as Judith Viorst does, as they move from one event to
the next within the plot. To end the story some students
may want to "kill off" their character in an unfortunate
accident during the character's terrible day. It is the
project author's opinion that students' characters should
not be allowed to die. Instead, the writer should follow
Judith Viorst•s example - the character should hold a
conversation with someone as he/she is falling asleep.
Undoubtedly the students will come up with original
humorous stories which they will want to share with others.

Whitehead, P. (1985). Here comes hungry Albert. Mahway, NJ:
Troll Associates.
)
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2 min.

oral Reading Time:
Type of Literature:

picture book fiction (ABC adventure)

Appropriate Grade Level:
Topic:

K-6

A hungry monkey named Albert

Project Author•s comments: This ABC adventure book has a
story line, but also includes a letter of the alphabet on
each page. A word starting with that particular letter is
placed in the accompanying sentence yet, at the same time,
establishes a logical plot.
Lesson Ideas: As mentioned by Stewig (1985) alphabet
storybook~ contain a sequential story line. After reading
and discussing this book, students should understand how
each object of the alphabet is brought into the theme of the
story. Allow intermediate level students to construct their
own alphabet books. The student authors will enjoy sharing
their creations with younger readers.
cross Reference:

plot development

Zemach, M. (1978). Self-portrait: Margot Zemach. Reading,
MA: Addison-Wesley.
oral Reading Time:

18 min.

Type of Literature: · biographr
Appropriate Grade Level:

5-6

Topic: Writer and illustrator of children's books tells
about events in her life, which include: her childhood, how
she got started in writing, husband, travel, children,
husband's death, and what she is doing now.
Project Author•s Comments:
emotion.
·

Book uses pictures to convey

Lesson Ideas: After reading the story, discuss the sequence
of events and speculate how the a~thor chose what items to
include in her biography. Next, let students interview a
relative.
The interview should focus on important events in
that person's life. Students should then organize that
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material in sequence
The learner can then
If desired, students
video tape (of their
interviewed.

and decide which items to eliminate.
make a written or oral presentation.
can present their finished book or
oral presentation) to the person they
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setting
Baker, o. (1981). Where the buffaloes begin. New York:
Fredrick Warne.
oral Reading Time:
Type of Literature:

20 min.
legend

Appropriate Grade Level:

5-6

Topic: This Indian legend explains how the buffalo emerged
from the lake and saved the tribe from being murdered.
Project Author's Comments: The story vividly describes each
event and includes blurred charcoal drawings to depict the
emotions of each character. This piece sets a superb
example of how to use descriptive words.
Lesson Ideas: The author does an excellent job of
describing the setting. As the boy approaches the
historical lake from which the buffaloes emerge, the author
states:
Then Little Wolf lay down behind some tussocks of
prairie grass, above the low bank at the edge of
the lake, and waited. From this position he could
overlook the lake without being seen. He gazed
far over its glittering expanse, very still now
under the strong beams of the sun. It was
disappointingly still. Scarcely a ripple broke on
the shore ... Slowly the sun dipped westward, and
the shadows of the grass grew longer. The lake
kept its outward stillness, and nothing happened.
At last the sun reached the horizon; it lay there
a few moments, a great ball of flame, then sank
out of sight. Twilight fell, and all over the
vast wilderness crept a - peculiar silence, like a
wild creature stealing from its lair. Far in the
west there lingered the strange orange light that
belongs to the prairie skies alone when the sun is
down and the night winds sigh along the grass. (p.
16)

Using this as an example of setting, students will be

98

better prepared to include setting in their own writing.
This book continually describes where the story takes place.
If setting is a new concept the teacher wants students to
apply, it might be best to read only part of the piece so
that learners will not be overwhelmed with what this author
has done. They should realize that this author has written
for years and is well accomplished in this area.
cross Reference: main idea and details, vocabulary, writing
style and literary devices.
Barret, J. (1978). Cloudy with a chance of meatballs. New
York: Scholastic.
Oral Reading Time:
Type of Literature:

12 min.
fantasy

Appropriate Grade Level:

K-6

Topic: The piece describes how an unusual town copes with
"weather" patterns which change their food supply. In this
town it never rains water, it always rains food.
Project Author•s Comments:
It is a hilarious portrayal of
what could happen if food came down from the sky. The
pictures are drawn in a comic book style.
Lesson Ideas: The setting is a small town, miles away,
where it only rains food.
The citizens are besieged by: a
flood of maple syrup, a tomato tornado, and a hailstorm of
meatballs just to name a few. The town's people busily
clean the streets between each "weather" occurrence. This
unique piece of literature uses the setting to determine
each uncanny event. After reading the selection, offer
students a choice of two writing assignments.
The first involves adding to the story. Students can
write about additional "weather" disturbances and the
effects.
For example, instead of ·a flood of maple syrup the
town must endure a never ending gush of milk. As a result
the town must deal with the terrible smell which comes from
sour milk. What do they do? Does the town excavate a large
area for "Cheese Lake?" Do they open an amusement park
which features a "sliding rink" made from butter? The
choices are only limited by what the student wants on the
"menu."
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Advanced writers may choose the second option - to
create their own magical city. ·In their fantasy perhaps it
"snows" vehicles, animals, compliments, emotions, or money.
Let the class brainstorm topics and get started on the
writing process!
Bayley, N., , Mayne, w. (1981). The patchwork cat. New York:
Alfred A. Knopf, Inc.
oral Reading Time:
Type of Literature:

6 min.
action adventure

Appropriate Grade Level:

K-6

Topic: Mistakenly, the cat goes on a long adventure which
starts in a garbage truck.
Project Author•s comments: Detailed pictures portray each
place the cat goes. This is an excellent piece for
introducing the concept of setting and adventure stories.
Lesson Ideas: Unexpectedly, the family cat goes on a long
adventure. At each new place the surroundings are
described, and specific events occur because of where she is
located. Simply reading the selection will focus students'
attention on the concept of setting. On her adventure the
cat explores: a garbage truck, dump, city street, milkman's
truck, and thankfully home.
If students are going to write an adventure story, this
piece is an important resource. Young writers tend to move
to. new locations by stating, "And then .•• And then ... etc. 11
students need to learn how to make transitions within their
writing. The Patchwork Cat does a superb job of giving
reasons, from the cat's point of view, as to why she must
move to each new location.
It is an easy to follow example
which will help students enhance their own writing.
Freeman, D.

(1968). Corduroy. New York: Viking Press.

oral Reading Time:
Type of Literature:

4 min.
picture book fiction

Appropriate Grade Level:

K-2
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Topic:

friendship
Introductory lesson

Project Author•s Comments:

The story Corduroy contains three settings:
the toy department, furniture department, and the bear's new
home. Students can add to the story by vividly describing
each place and creating additional activities for bear in
the same locations.
However, bear could also take an extended adventure.
In this case bear would visit other areas of the department
store. student writers would be responsible for describing
bear's actions within each new location.
Lesson Ideas:

Cross Reference:

character

Frost, R. (1978). stopping by woods.on a snowy evening. New
York: E. P. Dutton.
oral Reading Time:
Type of Literature:

3 min.
poetry

Appropriate Grade Level:
Topic:

K-3

walking through a snowy forest

The large charcoal drawings are
full of detail. This -activity utilizes student
understanding and familiarity of descriptive words.
Project Author•s Comments:

The poem describes the snowy woods using
sights and sounds. At the end of the piece the traveler is
going to his next destination in a flurry of snowflakes.
This is an ideal starting place for students to begin their
detailed writing of the journey to his future location. The
beautiful pictures within the book should inspire students
to think of additional adjectives for their own snow poem.
Along with what they $ee and hear, they may also want to
tell what they taste and feel during their adventure. This
is a simple lesson which explores setting, but it allows for
student perceptions and creativity.
Lesson Ideas:

Hoberman, M.A. (31978). A house is a house for me. New
York: Scholastic.
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oral Reading Time:
Type of Literature:

5 min.
poetry

Appropriate Grade Level:
Topic:

K-1

natural habitat or place for different animals and

objects
The poem includes pictures and
is an excellent example of natural or expected settings for
several animals and objects. This is one of the best
sources for a student's first introduction to setting.

Project Author•s Comments:

Lesson Ideas: students will quickly understand the concept
of setting if the teacher simply reads the poem. The verses
include phrases such as: "A hive is a house for a bee." "And
a house is a house for me!"" A coup? That's a house for a
chicken."" And pens can be houses for ink." Using this
poem as a "springboard," students can write about additional
objects and their realistic "homes."
o•oonnell, E. (1987). Maggie doesn•t want to move. New York:
Aladdin Books.
Oral Reading Time:
Type of Literature:

6 min.
realistic fiction

Appropriate Grade Level:
Topic:

K-3

moving to a new home and school

students may not understand that
it isn't Maggie, a little girl who can't walk or talk yet,
who doesn't want to move. Actually, Simon, Maggie's older
brother, is the one who is really concerned but he won't
admit it. This piece is ideal for introducing the concept
of setting.
Project Author•s Comments:
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Lesson Ideas: This selection is an ideal source for
introducing setting because the plot revolves around Simon's
concern about changes in his environment. At first Simon
explains to his mother all the things that will be missing
if they move to a new home. He doesn't want to leave his
teacher, friends, and the playground. However, after his
attempts do not persuade his mother, Simon volunteers to
take care of Maggie at a neighbor's house (Billy's) because,
after ·all, "she" doesn't want to move. His mother says that
perhaps that would be all right, but first they should move
to the new location and let "Maggie" look around, so that
she can decide if she wants to stay with her family. After
visiting the new school and -park, Simon's mom asks, "Shall
we call Billy's mother and ask her to take Maggie?" "I
don't think so, Mom (Simon says). Maggie doesn't want to
move." ( again)
To extend this lesson, students can write about a time
when their surroundings had to change. Possible topics
might include: moving . to a new school, going on a trip, or
gettin9 a new step-parent..
Prelutsky, J. (1976). The will o• the wisp. Nightmares
(p. 10). New York: Greenwillow Books.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:
Topic:

2-6

scary forest

Project Author•s Comments: This poem creates a sense of
mystery of the unknown "will o' the wisp." It is its own
anticipatory set for adding on to the poem. This piece may
be used to introduce or review setting.
Lesson Ideas: This selection describes the forest as:
desolate, poorly lit, lonely, cold, damp, and gloomy. At
its conclusion it intimates that one will never be seen
again if you follow the "will o' the wisp." Naturally,
students can add onto the poem by describing the "will 0 11
the wisp" and where it is located.

103

Silverstein, s. (1974). Enter this deserted house. Where the
sidewalk ends (p. 56). New York: Harper and Roe.
oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

1-6

The poem is a description of a deserted house which
no longer has all of its roof, and plenty of animals dwell
within its boundaries.
Topic:

Project Author•s Comments: Along with this piece, include
other poems involving setting to supplement lesson. Poems
listed in this section of the bibliography will be helpful.

Lesson Ideas: Before the piece is read orally, ask students
to close their eyes and let the poem form a picture in their
minds. Then have students add-to the poem by describing
different rooms located in the house. If this activity is
done in written form, it can become a "class book."
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Vocabulary
Archambault, J. ~ Martin B. J. (1988). Listen to the rain.
New York: Henry Holt, company.

less than 1 min.

Oral Reading Time:
Type of Literature:

poetry

Appropriate Grade Level:
Topic:

K-4

rain
Pictures depict the influence

Project Author•s Comments:

rain has on nature.
Lesson Ideas: The piece is an excellent example of simple
poetry which uses profound descriptive words. The poem
focuses on the sounds of rain. The author includes words
such as: tinkle, whisper, pitter-patter, splish, splash,
splatter, roaring, and thunder-crashing.
Students can increase their vocabulary as they think
about sounds associated with different objects. For
example, students may want to write about a roller coaster,
tornado, walking on the beach, etc. The topics are
limitless.
Cross Reference:

sequence

Baker, o. (1981). Where the buffaloes begin. New York:
Fredrick Warne.
Oral Reading Time:
Type of Literature:

20 min.
legend

Appropriate Grade Level:

5-6

Tnis Indian·legend explains how the buffalo emerged
from the lake and saved the tribe from being murdered.

Topic:

Project Author•s Comments: The story vividly describes each
event and includes blurred charcoal drawings to depict the
emotions of each character. This piece sets a superb
example of how to use descriptive words.
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Lesson Ideas: As the story is being read, draw the
students' attention to how the author describes where events
take place and how a character's emotional reactions are
described in detail. The author uses words such as:
thundering, shudder, strain, gleaming, blotches, whinnied,
half-concealed, and hollows. As students are exposed to
this type of quality literature, they will begin to add
descriptive words and details to their own writing.
Students may want to choose five to seven unusual words from
this piece to incorporate into their next writing project.
This allows learners to apply new vocabulary in a meaningful
activity.
cross Reference: main idea and details, setting, writing
style and literary devices
Grimm, J., & Grimm, w. (Illustrations 1968). The Bremen town
musicians. New York; McGraw-Hill.
Oral Reading Time:
Type of Literature:

7 min.
fairy tale

Appropriate Grade Level:

1-4

Topic: Animals leave their masters and on their way come
across some thieves. The animals scare away the robbers and
stay in a deserted house.
Project Author•s comments: The teacher may also want to
teach quotes using this book as an example.
Lesson Ideas: As you read the book, stop and let the
children try to figure out the meaning of unfamiliar words.
This will give the children practice in using sentence
context to determine the meaning of new words. The
instructor should watch for the following words: master,
less capable, boded, engagement, gain a living, consented,
blunt, accordingly, perched, foretold, companions, quarters,
hit, forefeet, utmost, made free with the remains, sought
out, kindle, and gruesome. To insure that students
understand these items, ask them to paraphrase the sentences
in which the words occur. A few meanings cannot be
determined by sentence context and will need to be explained
to students. They are:
lute, serenading, reconnoiter,
dunghill, specter.
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Cross Reference:

cause and effect

Klasky, c. (1984). Rugs have naps but never take them. New
York: Regensteiner Publishing Enterprises.
Oral Reading Time:
Type of Literature:

5 min.
picture book fiction

Appropriate Grade Level:
Topic:

4-6

double meanings of words.

Project Author's Comments: The dual meaning of a word is
presented in a single sentence. Cartoon pictures, with the
objects making comic book style comments in the background,
humorously informs the reader of each unexpected meaning.
Homonyms may be included in the writing portion of this
lesson if the teacher chooses to accept words which have two
spellings.
Lesson Ideas: Words often have multiple meanings. This
book monopolizes on the dual usages for English words. Here
are some examples from Klasky's writing:

Pies have fillings, but never have cavities.
Lamps are bright, but can't spell.
Books are paged, but never answer.
Thunder claps, but never whistles.
Bridges get crossed, but don't get angry.
Pencils have points, but never win.
After reading the selection, students will be eager to
come up with a few "zingers" of their own. To prepare them
for the writing task, students need to do a prewriting
activity which links objects to descriptive words which have
dual meanings. The teacher will need to stipulate whether
homonyms are an acceptable choice for this part of the
lesson. Here are a few e~amples:
watch------hands
fingers----nails
eyes-------pupils
windows----panes
book-------leaf
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Using these dyads, here are a few sentences the
students might create:
Watches have hands, but can't feel.
Fingers have nails, but can't go through wood.
Eyes have pupils, but they don't teach.
Windows have panes, but don't go to the hospital.
People leaf through books, but never grow sprouts out
of their limbs.
This lesson helps students discover the variety and
flexibility of words. Some students may have difficulty
with this lesson. Working in cooperative learning groups
and drawing pictures which represent the word's dual meaning
may help those who don't readily understand.
Oakley, G.
Books.

(1972). The church mouse. New York: Aladdin

oral Reading Time:
Type of Literature:

20 min.
picture book fiction

Appropriate Grade Level:

5-6

Topic: how the mice earned the right to live in the church
for the next fifty years.
Project Author•s Comments: Detailed pictures depict each
event. The instructor may also want to teach the meaning of
idioms using this selection.
Lesson Ideas: The book contains several religious and
British terms, along with other vocabulary, which may be
unfamiliar to students. It is the project author's opinion
that some of the vocabulary should be explained before
reading the selection. However, there are so many terms
that some of them could be explained during and after
reading the piece. Students will understand many of the
terms in light of the story context. The instructor will
need to watch for the following words: verger, meek,
parson, Pied Piper of Hempstead, vestry, transept, chap, two
hundred ·and twenty-two pounds, half pence, Lilliputian,
chutney, bread and butter pudding, frivolous, giddy,
trifled, peevish, decisively, sarcastically, radius,
obliged, bilious, risotto, reformed, vermin, reproachfully,
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stride, prowled, sulks, valour, resolute, and gloating.
There are also a few idioms in the piece which may
require some elaboration. They are:
"not to let grass grow
under · feet," "without any beating of the bush," "leopard in
sheep's clothing and that a wolf couldn't change its spots,"
and "birds of a feather." Discussion of the idioms will be
most valuable while the piece is being read.
Cross Reference:

cause and effect

Prelutsky, J. (1976). The haunted house. Nightmares (p. 6).
New York: Greenwillow Books.
Oral Reading Time:

less than 1 min.

Type of Literature:

poetry

Appropriate Grade Level:
Topic:

2-6

haunted house

Project Author•s Comments: Most of the descriptive words
within this poem are verbs. The teacher may want to use
this piece to not only increase vocabulary, but to also
review the concept of verbs and synonyms.
Lesson Ideas: The teacher reads the poem through a couple
of times, and then passes out some of the interesting words
within this piece to pairs of students. Words which should
be included are: looms, lingers, creeping, crawling,
frenzied, battling, brawling, sprawling, calling,
caterwauling, dart, mocking, rapping, tapping, knocking,
whine, wail, grope, grasp, flail, rasp, and rail. As the
poem is read a third time, each pair stands up and acts out
each verb.
If they are unsure of a meaning, they may make a
prediction taking into account the author,s use of synonyms.
Then, the students may check their guess using a dictionary
or through group discussion.
To continue the lesson the students may write a poem of
their own using the same words, or they may want to
brainstorm a new list of action words to create original
poetry.
Wood, A. (1984). The napping house. New York: Harcourt Brace
Jovanovich.
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oral Reading Time:
Type of Literature:

2 min.
poetry

Appropriate Grade Level:
Topic:

K-6

sleeping, and how a flea woke everyone up.

Project Author•s Comments: Each page has large detailed
pictures. The teacher may also want to teach adjectives and
verbs using this piece of poetry.
Lesson Ideas: This poem has a wonderful repetitive pattern.
As each character climbs onto the bed, one line is added to
the verse. The poem describes how each character is
sleeping. Words such as: snoozing cat, dozing dog, and
snoring granny vividly depict each sleeper. However, when
the flea joins the group he bites the mouse and starts a
chain reaction. This is the "turning point" within the
plot, and the poem uses verbs to describe how each character
is awakened from a sound sleep. Verbs such as: scares,
claws, and thumps depict the motion of each awakened
sleeper.
·
This poem can serve two purposes in helping children
expand vocabulary. First, it is an excellent example of a
creative way to use synonyms. Second, since the poem uses a
repeated pattern, students can use a "fill in the blank"
form to effortlessly write poetry which contains different
parts of speech. Here is an example form:

There is a house, a napping house, where everyone
is sleeping. And in that house there is a bed, a
cozy bed in a napping house, where everyone is
sleeping. And on that bed there is a (first noun)
~~~~- ' a (first adjective and noun)
on
a cozy bed in a napping house, where everyone is
sleeping. And on the (first noun)
there
is a (second noun)
, a (second adjective
and noun)
on a (first adjective and noun)
on a cozy bed in a napping house, where
everyone is sleeping. And on that (second noun)
there is a (third noun)
, a
(third adjective and noun)
on a (second
adjective and noun)
on a (first adjective
and noun)
on a cozy bed in a napping
house, where everyone is sleeping.

110

The pattern continues until the writer has reached the sixth
noun. However, at that point the pattern changes to the
following:
A wakeful (sixth noun) ~ ~ ~ ~ who (first verb)
the (fifth noun)
who (second verb)
the (fourth noun)
who (third verb)
the (third noun)
This pattern continues until the writer has reached the
sixth verb.
Once the students understand the pattern they can write
about a different type of house using a similar form.
For
example, if the subject changed from napping to yapping the
writer could include adjectives which describe talking.
Here is the project author's attempt at a new poem.
There is a house, a yapping house, where everyone is
talking. And in that house there is a table, a big
table in a yapping house, where everyone is talking.
And at that table there is· a (first noun) lady, a
(first adjective and noun) chattering lady at a big
table in a yapping house, where everyone is talking.
And near that (first noun) lady there is a (second
noun) nun, a (second adjective and noun) mumbling nun
near a (first adjective and noun) chattering lady at a
big table in a yapping house, where everyone is
talking. And near that (second noun) nun, there is a
(third noun) bird, a (third adjective and noun) vocal
bird near a (second adjective and noun) mumbling nun
near a (first adjective and noun) chattering lady at a
big table in a yapping house, where everyone is
talking.
The pattern continues until the writer has reached the sixth
noun. students may need to use a thesaurus to come up with
more descriptive words for talking (or whatever subject they
choose). However, after the sixth noun the pattern changes
to the following:
A silent (sixth noun) bee who (first verb) zaps the
(fifth noun) bear who (second verb) claws the (fourth
noun) condor who (third verb) jabs the (third noun)
bird ...
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Changing the subject of the poem requires thought and would
be appropriate for students in the fourth, fifth, or sixth
grade.
Cross Reference:

)

plot development
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Writing style and Literary Devices
Aesop, & Holder, H. (Illus.). (1981). Aesop•s fables
(pp. 15, 21, 23, 25). New York: Viking Press.
Oral Reading Time:
minute.
Type of Literature:

Each individual fable takes less than a
folklore

Appropriate Grade Level:
Topic:

4-6

Each fable is about an animal and includes a moral.

Project Author•s Comments: Students will need to be able to
make generalizations from the fable to understand the
symbolism in the moral. The book is adorned with exquisite
pictures which include minute detail. This book can be used
for an introductory or advanced lesson in symbolism and
writing morals.
Lesson Ideas: As an introductory lesson, read the fable and
moral. Then, as a class, discuss how the moral "fits with"
the fable.
Help students understand that each moral is a
"lesson of life" taken from the fable.
These
generalizations, or "lessons of life," are one type of
symbolism.
As an advanced lesson, read the fable and then ask
students to predict what the moral could be. Students may
want to write additional morals for each fable and share
them with the class. When sharing, students should explain
their "thinking process" or how they came up with the moral
in relationship to the fable. To bring closure to the
activity the teacher may want to read Aesop's version of the
moral.
Baker, o. (1981). Where the buffaloes begin. New York:
Fredrick Warne.
Oral Reading Time:
Type of Literature:

20 min.
legend

Appropriate Grade Level:

5-6
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Topic: This Indian legend explains how the buffalo emerged
from the lake and saved the tribe from being murdered.
Project Author•s Comments: The story vividly describes each
event and includes smudged charcoal drawings to depict the
emotions of each character. This piece sets a superb
example of how to use descriptive words. This is an
introductory lesson on foreshadowing and writing style.
Lesson Ideas: The selection includes foreshadowing and a
unique writing style. Baker describes each event with
emotions, descriptive vocabulary, and comparisons within
nature. After reading the piece, ask students to identify
how this story is different from others. The teacher may
want to ask questions such as:
"What emotions did you
experience? How did you feel after the author suggested
that'the Assinibion tribe was lurking in the prairie? What
techniques did the author use to make you respond as you
did? What did you find unique, or interesting in the
piece?"
Cross Reference:

·vocabulary, setting, main idea and details

Dragonwagon, c. (1983). I hate my brother. New York: The
Trumpet Club.

oral Reading Time:
Type of Literature:

15 min.
realistic fiction

Appropriate Grade Level:
Topic:

K-6

sibling rivalry

Project Author•s comments: Humorously, this work uses
realistic dialogue to explore sibling rivalry,
Ideally,
instruction on the correct use of quotation marks would also
be incorporated into the content of the lesson.
Lesson Ideas: Readers are drawn into the little sister's
dilemma as realistic dialogue keeps the plot moving.
Children respond in sibling bickering, and the parents
retort those familiar phrases. As the girl simply exclaims,
"I hate Harry," her father replies, "No you don•t ... You
dislike Harry sometimes but you don't hate him." This piece
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teaches dialogue and quotation marks simply by example. As
students begin their own writing which includes dialogue,
let them examine the book and use it as a model.
Cross Reference:

characterization, point of view

Lewis, R. (Ed.). (1965). In a spring garden. New York: Dial
Books for Young Readers.

oral Reading Time:
Type of Literature:

4 min.
poetry (single sentence poetry)

Appropriate Grade Level:
Topic:

2-6

spring time

Project Author•s Comments: The one sentence poetry, from
several authors, contains a unique writing style. The
descriptive lines often compare unlikely objects and make
one look at things in a "new light."
Lesson Ideas: This descriptive poetry portrays objects in
uncommon pairs. For example, moonlight reflecting off the
water is compared to somersaults, and a toad looks like it
is going to belch forth a cloud. The pieces also elude to
emotions.
In a sentence about an owl the author states,
"Come on, Owl! Come on, change that look of yours ... "
Another selection suggests, "The chicken wants to say
something, the way it's using its feet."
After reading the book orally, let students brainstorm
objects they would like to write about. Encourage them to
write sentences which describe the object in an unusual
manner.
o•Neal M. (1961). Hailstones and halibut bones. New York:
Bantram Doubleday Dell.
Oral Reading Time:
min.
Type of Literature:

25 min, individual poems less than 1
poetry

Appropriate Grade Level:

2-6
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Topic:

colors

Project Author•s comments: Each poem uses symbolism,
examples, and descriptive words to portray a color. Lloyd's
illustrations depict several items mentioned in each poem.

Lesson Ideas: While reading each poem, stop and ask the
children to tell why the author included certain items. By
asking why, the learners will be required to explain the
meaning or symbolism of specific descriptions within the
piece.
For example, in the poem "What is Black?" the author
includes these lines: "Think of what starlight and
lamplight would lack, diamonds and fireflies if they
couldn't lean against black ... " The students need to
understand what is meant by "lean against black" to
comprehend the poem.
After reading a few poems, let the learners choose a
color of their own and start to work. The transition to
writing their own poetry is an easy one. The children are
so motivated by the pieces that they are eager to produce
their own original work.
Final drafts can be framed in pastel rubbings.
Students use oil pastels and construction paper to create
their frames. The learners take a three inch piece of scrap
paper and tear it so that it has a jagged edge. Then, the
students apply various shades of their chosen color onto the
scrap paper. Using an index finger, the students rub off
the excess color onto their construction paper frame.
"The
artists" repeat this process by layering and overlapping the
color rubbed from the pattern pieces around the edge of the
frame.
The same piece is used over and over, but if the
poem is about the color green, the student must continue to
use shades of green, such as: reddish green, yellowish
green, and bluish green to surround the poem. Once the _
frame is completed, students mount their work in the center.
The result is a well-written and displayed item of student
work.
Prelutsky, J. (1984). Happy birthday, dear dragon. New kids
on the block (pp. 152-153). New York: Greenwillow Books.
Oral Reading Time:
Type of Literature:

less than 1 min.
poetry

Appropriate Grade Level:

K-6
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Topic:

a birthday celebration for a dragon

Project Author•s Comments: The poem has a predictable, yet
startling conclusion. Instead of blowing out the candles,
the dragon puffs out a stream of fire which causes the
candles to burst into flame. This piece lends itself to
being read orally with expression.
Lesson Ideas: The text utilizes varied types and sizes of
print to suggest tone. The colleagues attending the party
shout, "hoorah," to the birthday dragon. However, what each
character says is printed in a way which gives you clues
about each peer's strength and size. For instance, the
witches' "hoorah" is large and ·has slightly jagged letters.
The snake's "hoorah" is in small, light print which has been
elongated. students may want to use a similar technique
when doing a final draft which involves dialogue and
characterization.
When reading this piece or their own work orally,
students should be encouraged to vary the speed, volume, and
pitch of their voices to reflect how the words are printed.
As students begin to read with expression, the audience will
have a fuller understanding of the characters'
personalities.

CHAPTER 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

summary
Literature-based instruction is being discussed
with greater frequency.

Proponents strongly argue the

advantages of exposing learners to quality literature.
Motivating students to develop higher level thinking
skills through analysis of writing allows learners to
develop full, rich schemata (Koeller, 1988).
Through literature, skills are not taught in
isolation, but through meaningful experiences with the
text.

Vocabulary, grammar, comprehension, and elements

within writing can be grasped and applied by the
learner when trade books are part of the curriculum.
A plethora of ideas exist for literature-based
instruction; however, educators are sometimes reluctant
to switch to a teaching model which requires plenty of
teacher preparation time.

For others, the "literature-

based movement" appears to lack organization and
accountability.

The annotated bibliography meets both

of these concerns "head on."

The teacher preparation

has already been done and learning objectives are
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clearly identified by the selection's placement.

The

category in which a book is located, informs the
instructor of the lesson's focus.

The format of the

bibliography allows for quick identification of
specific books, and easy access to lesson ideas.

The

project author is not suggesting that this is a
complete tool for literature-based instruction.
Rather, it can serve as one of the helpful resources
for the educator who wants to combine reading, writing
and literature.

Conclusions

As a result of the review of literature and

.

completion of lesson ideas associated with specific
titles of children's literature in this study, the
following statments can be made:
1.

The variety and universal themes provided in
literature motivate children.

2.

Literature helps learners develop a complete and
well rounded schemata.

3.

Literature used as curriculum is an excellent
source for teaching critical thinking skills.

4.

Literature teaches much more than reading;
vocabulary, grammar, and elements within writing
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should be included in a literature-based program.
5.

The link between reading and writing has been
established.

As stated by Kolczynski (1989, p.

17), " .•• what is learned from reading can be used
when writing, and what is learned by writing can
foster appreciation of authorship and reading."
6.

Practitioners have suggested methods for using:
plot development, characterization, and "book
conversations" to develop comprehension and
writing skills.

7.

Storybooks can be used as a "springboard" for a
variety of writing activities.

The book may

foster written responses on a related topic, or a
selection may be set up as an ideal transition
into rewriting (i.e. change the ending, write from
a different point of view, or in relationship to a
new setting.
8.

Specific genres, such as alphabet and wordless
books, can be used to structure student writing.

9.

Unquestionably, literature is an important
resource for young writers.

The best way to

explain a specific genre, such as poetry or plays,
is to give learners an example.

Also, literary

devices such as symbolism and foreshadowing need
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to be taught within the context of meaning.
Literature provides this necessary context.
10.

The annotated bibliography is one of many tools
educators may access to make decisions about
literature-based curriculum.

Several types and a

variety of titles are presented in the document.
11.

Interestingly, literature can provide an essential
structure for novices.

With careful planning

selections can serve several roles in helping
students write complete stories.

Beginning

writers will enjoy using books which repeat a
pattern, such as a phrase or paragraph, as the
format of their ~riting.

Others may want to use

parallel plot construction as the framework for a
particular piece.

Finally, as students are

exposed to several short stories they will
disc·over how authors use the simple
problem/solution structure to establish plot.
Student writers will begin to use this same
principle in their own writing.

Recommendations

The author, based on her study of literature-based
instruction, recommends the following:
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1.

The annotated bibliography should continue to be a
"working document."

Additional titles should

periodically be added to the listings.
2.

As teachers begin to use these ideas, additional
lessons or changes in the current suggestions will
be recommended for specific entrees.

These

adjustments should readily be made to respond to
educators' needs.
3.

The variety of selections in the bibliography may
be increased.

Additional types of literature such

as science fiction and mystery could be added.
4.

The categories of the bibliography may be
broadened.

Areas such as parts of speech, goal

and outcome, and author's purpose have not been
addressed in the bibliography.
5.

Since the bibliography only includes selections
which can be read within twenty minutes, several
pieces of outstanding literature were not included
in the listings.

A second bibliography, using the

same format, could address the use of longer
selections such as novels and text books.
6.

Continued research in the area of effective
literature-based instruction should be documented
and applied to specific book titles.

Additional

122

lessons should be written considering current
findings and proven methods.
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